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INTRODUCTION 
 

ibe “what” students 
rd includes five 

 do at early 
d late high school. 

erformance standards 
 meet the standards.  To 

address this challenge, a number of perspectives needed to be considered.  For 
ex estions 
po s: 
 

ance students 
ce at each level, and rules that 

hed a given 

to show that 

 various points on an 
tional development continuum.  This continuum shows how students can 

demonstrate mastery of progressively more difficult content and cognitive skills over ten 
incremental stages of development.  Performance within each stage can be assessed by 
the extent to which students are meeting the standards (i.e., starting, approaching, 
meeting, exceeding).  Performance standards include four essential elements:  
performance descriptors, performance levels, assessment tasks, and performance 
examples. 
 

Design for Performance Standards 
 
The Illinois Learning Standards are content standards that descr
should know and be able to do in grades K – 12.  Each content standa
benchmarks that describe what students should know and be able to
elementary, late elementary, middle/junior high, early high school, an
 
The challenge for the 2000-2001 school year was to produce p
that would indicate “how well” students should perform to

ample, the National Governors Association1 raised two pertinent qu
licymakers should consider for the design of performance standard

• Do the performance standards indicate the levels of perform
should attain, descriptions of performan
enable educators to determine whether students have reac
level? 

• Do the performance standards include a range of work . . . 
students can meet the standards in a variety of ways? 

 
The performance standards describe how well students perform at
educa

1
2
3
4

6
7
8
9

10
11
12

A B C D E F G H I J

 

5

                                                           
1 Ouellette, M.  (2000).  “Maintaining progress through systemic education reform: Performance standards,”  Washington, DC: 
National Governors Association. 
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The performance standards are classroom resources for volunta
They are not intended to replace the Illinois Learning Standards.  In
supplement them by providing sufficient detail and examples to enable te
establish appropriate grade-level performance expectations for students
performance descriptors are a direct outgrowth of the stat

a
They are not intended to replace the Illinois Learning Standards.  In
supplement them by providing sufficient detail and examples to enable te
establish appropriate grade-level performance expectations for students
performance descriptors are a direct outgrowth of the stat

ry use at the local level.  
stead, they 

achers to 
.  The 

e goals for learning.   Whereas 
the benchmarks filled in detail on each of the standards at five grade-level clusters, the 
performance descriptors provide additional detail at each grade level.   
 

 
 
 
 
 

 
 
 
 
 
 
 
 

performance standards:  the knowledge and skills that students are to perform at 
nd the 

 for student work 

ce rip te f h de em ate the knowledge 
and skills they acquired.2 

an ls: io ow e e a  the standards; 
that is, the range, frequency, facility, depth, creativity, and/or quality of the knowledge 
and skills they acquired.  Students can demonstrate levels of achieving performance 

PERFORMANCE 
LEVEL = 

RANGE + FREQUENCY + FACILITY + DEPTH + CREATIVITY + QUALITY 
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performance standards:  the knowledge and skills that students are to perform at 
nd the 

 for student work 

ce rip te f h de em ate the knowledge 
and skills they acquired.2 

an ls: io ow e e a  the standards; 
that is, the range, frequency, facility, depth, creativity, and/or quality of the knowledge 
and skills they acquired.  Students can demonstrate levels of achieving performance 

PERFORMANCE 
LEVEL = 

RANGE + FREQUENCY + FACILITY + DEPTH + CREATIVITY + QUALITY 

  
  Goals

Learning 
Standards 

Benchmarks 

Performance Descriptors   
 
 
 
 

 
 
 
 
Definitions 
 
Definitions 
 

various stages of educational development (performance descriptors) a
performance expectations (performance levels and assessment tasks)
(performance exemplars) at each of the stages.  
 

various stages of educational development (performance descriptors) a
performance expectations (performance levels and assessment tasks)
(performance exemplars) at each of the stages.  
 
performanperforman  desc desc tors:  stators:  sta ments oments o ow stuow stu nts can dnts can d onstronstr

  
perperformform ce levece leve  des descriptcript ns ofns of h h well studwell stud nts havnts hav chiechievedved

standards along six dimensions: 
 
standards along six dimensions: 
 

Exceeding extensively consistently automatically profoundly inventively excellently 
Meeting fully usually quickly deeply imaginatively well 
Approaching partially occasionally haltingly cursorily commonly marginally 
Starting narrowly rarely slowly superficially imitatively poorly 

 

                                                           
2 New Standards.  Performance Standards.  (1997) Washington, DC: The National Center on Education and the 
Economy. 
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assessment tasks:  descriptions of what students can do to demonstrate they have met 
nce. 

performance examples:  student work samples resulting from the classroom-based 
assessmen

te F ed e D ri s 
 

CHMARKS ⇒ early elementary late elementary middle/ junior high early 
high 

late 
high 

the standards and a means for evaluating the levels of their performa
 

t tasks that illustrate performance levels. 

Templa or Expand  Performanc esc ptor

 BEN

STAG S ⇒ 
RMAN E 

VELS ⇓  

A B C  E F G H I J E
PERFO C
LE

D

Exceeding           
Meeting           
Approaching           
Starting           

 
 

Vision for English Language Arts Performa
 

An important aim of education from kindergarten through twelfth grad
student le

nce 

e is to help every 
arn to use language effectively, both as a tool for communicating and as an 

Goals and 
d to help 

k and listen 
undertaking their 

arning Standards 
 and fluency. By the 

eet these standards can read relatively complex 
and demanding material for a variety of purposes. They can analyze new words and 

hemselves and 
previous 

 can use questions 
l. Their ability to 
s well as text to 

on and to evaluate arguments. 

tudy of literature. They 
as character, plot, 
ces that enable them to 

interpret key themes in specific literary works. They can use insight gained from their 
reading of literature to enrich their understanding of their own cultures and individual 
lives, and to deepen their understanding of the cultures and individual lives of others, 
both past and present.  

By the end of twelfth grade, students meeting the Illinois Learning Standards can also 
write and speak effectively for a range of purposes and in a variety of situations. 
Students can communicate information and ideas in narrative, expository, and 
persuasive writing, producing grammatically correct documents using available 

instrument for thinking, learning, and imagining. Guided by the Illinois 
Learning Standards, instruction in the English language arts is designe
students become strong readers and writers, help them learn to spea
effectively, and help them develop skills as investigators capable of 
own research.  

Over the course of their schooling, students who meet the Illinois Le
become increasingly skillful in their ability to read with understanding
end of twelfth grade, students who m

interpret their meanings on the basis of the components of the words t
the contexts in which the words appear. Students can also relate their 
knowledge to new information encountered in their reading, and they
and predictions to guide their reading of particularly complex materia
read effectively includes the ability to use tables, graphs, and maps a
acquire informati

Students can also direct their reading ability to the reading and s
can analyze various elements of particular literary works, such 
conflict, theme, and setting. They can make appropriate inferen
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technology. They can write effectively in a variety of academic settings a
potentially real, work-related and civic contexts. Students meeting the Ill
Standards can also speak and listen effectively. They can comprehen
speaker's verbal and nonverbal messages, and they can analyze and sy
spoken messages they hear. They can also deliver planned and improm

nd in actual, or 
inois Learning 

d and evaluate a 
nthesize the 
ptu 

presentations, use both verbal and nonverbal strategies for maintaining communication 
ollaborative work.  

eir linguistic 
sults of their 

rmation, and 
 information they gather. They can communicate 

 thesis by 
 suited to the 

city for learning and 
 Learning in one 

(e.g., speaking or 
kills in speaking, 

ust be especially 
ds. People also 

n best 
variation in cultural, social, and personal identity. The aim of English 

language arts instruction is not to eliminate or reduce the richness of linguistic diversity. 
Rather, the aim is to help stu  confident control over language as a 
powerful tool for comprehending, exploring, and communicating ideas in school and 

ork, for 
 living a thoughtful 

ction 
help them learn to 

 capable of 
conducting their own research. It is important to recognize that both the pace and the 

t as a result of 
 part as a result 

ossible, and in 
ete twelfth grade 

e way. Nonetheless, 
it is possible and desirable to formulate goals, learning standards, and performance 
descriptors that describe common progressions of learning in the English language arts.  

State-level English Language Arts Goals are deliberately general and thus allow for a 
significant range of choices in how individual school districts design and manage English 
language arts instruction. The goals provide broad descriptions of what students should 
be able to do as a result of their schooling: (1) read with understanding and fluency; (2) 
read and understand literature representative of various societies, eras, and ideas; (3) 
write to communicate for a variety of purposes; (4) listen and speak effectively in a 

and resolving conflict, and participate effectively in discussions and c

Finally, students who meet the Illinois Learning Standards can use th
ability to acquire and assess information and to communicate the re
inquiries. They can formulate a research plan, gather appropriate info
analyze, evaluate, and synthesize the
their findings and their own ideas effectively, supporting and defending a
drawing information from appropriate sources and by offering evidence
purpose and audience of the project at hand.  

English language arts instruction seeks to tap the basic human capa
using language. In this key respect, the language arts are interwoven.
sphere (e.g., listening or reading) often supports learning in another 
writing). People vary in the support they need as they develop specific s
listening, reading, and writing. English language arts instruction m
attuned to providing appropriate support for students with special nee
vary in how they use their capacity for language, and this variation is ofte
understood as 

dents develop

beyond, for succeeding in advanced study, for performing well in one's w
contributing in civic and work-related arenas, and, most generally, for
and productive life.  

Progressions 

At every level, from kindergarten through twelfth grade, English language arts instru
in Illinois seeks to help students become strong readers and writers, 
speak and listen effectively, and help them develop skills as investigators

specific content of individual student’s learning vary considerably, in par
individual variation in linguistic, cognitive, and social development, and in
of variation in students' broader experience with language. It is thus imp
any case undesirable, to expect all students in Illinois schools to compl
having learned to read, write, listen, and speak in precisely the sam
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variety of situations; and (5) use the language arts to acquire, assess, and communicate 

e planning of 
ough twelfth 

tors are keyed to 
te levels of learning at 

provide information to teachers and students at particular levels, giving them more 
y the overarching English 

, the K-12 
rning in the area 

pect to the goal of 
d with understanding and fluency, for example, the stages suggest a 

ehension 
 strategies in 

d in increasingly 

sentative of various societies, eras, 
ceeds from 

earning to 
singly complex literary 

f cultural traditions.  

g to write 
ts learn to work with increasingly detailed and complex knowledge and 

nage increasingly 
r narrating, 

 the composing 
ore, and revise 
e effectively the 

 speak effectively in a variety of situations.  Effective listening 
and speaking, the most commonly used of the language arts and therefore of central 

in students' 
h as listening, like 
le of the "receiver" of 

g to read well. 
Inasmuch as speaking, like writing, involves composing and presenting a message to a 
particular audience for a specific purpose, learning to speak effectively is also related to 
learning to write effectively.  

Goal 5 – Use the language arts to acquire, assess, and communicate information.  
Learning to use the language arts to acquire, assess, and communicate information 
represents both a distinct kind of learning and the integration of abilities involved in 
learning to communicate effectively through spoken and written language. Students' 
learning progresses from learning to plan and complete relatively simple research 

information.  

These goals, along with the learning standards, are meant to guide th
instruction and anchor the assessment of learning from kindergarten thr
grade. The Illinois English Language Arts Performance Descrip
these goals and standards, and are designed to suggest appropria
distinct stages of a K-12 education. The performance descriptors are thus meant to 

specific targets for instruction and learning than are provided b
Language Arts Goals and Standards.  
 
Goal 1 – Read with understanding and fluency.  Taken together
performance descriptor stages suggest a general progression of lea
described by the goal and standard to which they pertain. With res
learning to rea
progression from learning distinct word analysis techniques and compr
strategies to developing a more automatic process for using integrated
comprehending, analyzing, and synthesizing information presente
complex materials.  

Goal 2 – Read and understand literature repre
and ideas.  With respect to reading and studying literature, learning pro
learning to read and respond to relatively simple stories and poems to l
comprehend, analyze, interpret, compare, and respond to increa
works, including works in several genres and works from a range o

Goal 3 – Write to communicate for a variety of purposed.  In learnin
effectively, studen
tasks, learn to address increasingly varied audiences, and learn to ma
sophisticated ways to form sentences, paragraphs, and structures fo
explaining, and persuading. At the same time, students learn to use
process with increasing sophistication as an opportunity to specify, expl
their own knowledge and ideas, even as they learn to communicate mor
results of their thinking.   

Goal 4 – Listen and

importance, develop through a progression of increasing sophistication 
ability to sort, organize, evaluate, and present information. Inasmuc
reading, involves comprehending and interpreting meaning in the ro
a message or text, learning to listen effectively is related to learnin
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projects to developing skills needed for planning more complex re
gathering, analyzing, and synthesizing information from several sources
preparing and prese

search projects, for 
, and for 

nting well-focused reports, both spoken and written, for a variety of 

ptor Stages, educators 
learning 

stages they 
llenge those who 

ose who are 
idering the performance 

stages for all five goals and thirteen learning standards at a given level, educators can 
e arts so that 

 areas.  

standards at 

 each 
ply 

nd increasingly 
challenging contexts. By the same token, as some descriptor concepts, techniques, and 
strategies progress through the stages, they are either absorbed into other bullets or 
dro   Educators working 
with students in the  of those concepts and abilities which 

dingly. 

criptors: 
Intended Use and Interpretation 

 
mance descriptors for English 

he concept of 
om experience for 

ll potential, several key 
es reflected within the 

different amounts of emphasis each year.   

oncepts and 
after, instruction 

should be designed to extend what students can do. This approach supports a 
fundamental concept of best practices: Effective teachers determine where their 
students are and extend their learning from that point. Even though each of the thirteen 
English Language Arts standards applies to all grades, emphases will vary both within 
and between the grade bands.  

 
The document is intended to be a developmental guide. 
The stages are not intended to define grade levels. It can be assumed, however, that 
certain stages do correspond roughly to certain grade levels (i.e., stage C to the 3rd 

purposes and audiences.  

In using the English Language Arts Goals, Standards, and Descri
can establish a useful context for planning instruction by considering the 
performance expectations for stages that come before and after the 
emphasize in their own teaching. Teachers can adjust instruction to cha
are "Meeting" or "Exceeding” and provide additional support for th
functioning at "Approaching" or "Beginning" levels. By cons

also coordinate instruction in different areas of the English languag
instruction in one area supports instruction and learning in other

Finally, it should be noted that the repetition of some performance 
successive levels of learning is meant to acknowledge that effective instruction in 
English language arts is not simply a matter of introducing new topics at
educational level. Effective instruction is also a matter of helping students learn to ap
and extend familiar concepts, techniques, and strategies in new a

pped altogether as the student approaches/attains final mastery.
higher stages should be aware

have been mastered in the earlier stages and plan their instruction accor

 
The ISBE English Language Arts Expanded Performance Des

When the writing team charged with developing the perfor
Language Arts met and discussed the task, we became excited about t
creating a document that would both enhance and expand the classro
educators and students alike. To utilize the descriptors to their fu
points must be addressed prior to the implementation of the chang
stages. 
 
Different goals receive 
It is not expected that every topic within the content area will be addressed each year.  
For instance, students will reach a certain depth of understanding of c
demonstrate certain levels of proficiency within certain stages. There
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grade ISAT expectations, stage E to 5th grade, stage H to 8th grade,
school, and Stage J to late high school) and the performance de
“meets” standards at those levels. The other stages are not meant to
correspond to the missing grades between. One stage below or abov
represent one grade level below or above. Instead, they represent the 
stages of student learning and show a progression through which stu
understanding of English Language Arts concepts. Consequently, it is n
teacher to look at a single stage and decide what content he or she 
grade level.  Rath

 stage I to early high 
scriptors match the 

 explicitly 
e may not 

developmental 
dents acquire an 

ot enough for a 
will teach at that 

er, a series of at least three stages (the prior stage, the stage at which 
students are functioning, and the following stage) must be considered to define the 

ould experience in order to move from one 

 by a school district 
ndards. By using the 

 stages of 
ether, the K-12 

 of learning in the area 
described by the goal and standard to which they pertain. In this manner the 

op a curriculum, rather than to prescribe 
. In fact, while 

ated certain 
formances. 

at successive 
 English Language 

cational level. Effective 
instruction is also a matter of helping students learn to apply and extend familiar 

g contexts. By 
tegies progress 

ped altogether as 
 students in the 

stages should be aware of those concepts and abilities which have been 
mastered in the earlier stages and plan their instruction accordingly. 
 
The document uses appropriate English Language Arts terminology.   
Occasionally, a reader may encounter an unfamiliar term.  As a student progresses 
through the stages of development, it is assumed that a vocabulary shift will occur and 
the correct terms will be applied. In order to assist the reader with terminology used in 
this document, a glossary has been written with specific definitions to clarify intended 
meanings.  
 

progression of understanding students sh
ISAT stage to the next.   
 
The document is a curriculum development tool.  
The stages of development presented in this document may be used
to establish a curriculum that will help students meet state sta
stages corresponding to ISAT, curricula can move students through the
development without teaching every concept every year. Taken tog
performance descriptor stages suggest a general progression

performance descriptors are used to help devel
a state-mandated curriculum of what should be taught at each grade
writing the descriptors, the team worked to avoid statements that advoc
pedagogy. Instead, statements focus on measurable student per
 
Each stage represents growth from the previous stage. 
It should be noted that the repetition of some performance descriptors 
levels of learning is meant to acknowledge that effective instruction in
Arts is not simply a matter of introducing new topics at each edu

concepts, techniques, and strategies in new and increasingly challengin
the same token, as some descriptor concepts, techniques, and stra
through the stages, they are either absorbed into other bullets or drop
the student approaches/attains final mastery.  Educators working with
higher 
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The document is based on the current form of the state learning goals and their 

inual refinement, 
ch, this document 

ent, the 
earning 
arily guided by 

points are written to indicate the "meets" level of 
performance for each stage and are not intended to limit instruction. Curriculum should 
be fluid and change as needed at local levels.   

 
 

benchmarks. 
It is assumed that the state goals and benchmarks will undergo cont
and this document will need to be revised as that happens. As su
should always be considered a work in progress.  During their developm
performance descriptors were carefully aligned with the Illinois State L
Standards and the National English Language Arts Standards. Prim
t ese two documents, all of the bullet h



 

 

9
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English Language Arts Performance Descriptors 
 

1A Students who meet the standard can apply word analysis and vocabulary skills to 
sele

 
 F Stage G 

comprehend 

Stage E 

ctions. 

Stage
. Use a combination 

analysis and vocabu  
ns, 

word analysis a
strategies (e.strategies (e.g., wor

structural analyse
context to identify un
words. 

2. Learn and use root wo
prefixes, and suffixes

s, 

. 

words to un
meaning

3. Use synonymsunderstand word mean
. Use synonyms and an

to define wo
nyms 

ct 
. 

to express the
of a new w

4. Determine the m
words 

4. Use word origins to c
the meanings of new w

5. Use root words and co
determine the denotativ
connota

text to denotation and 
 and 

 
ord 

strategies. 
5. Identify and

similes, analog
metaphors

unknown words. 
. Determine the mean

word in context when t
has mu

on 
 and 

6. Use etymolo
the meanin

7. Apply appropriate wo

1. Identify and ap y appropriate 
vocabulary 

1. Use pr
words t

word patterns, 
 to identify 

mea
2. A

analysunfamiliar word
2. Use prefixes, suffixes, and root 

 word 
of unfa

3. Dete
words in 

nd antonyms 
ed meaning 

denot
strategi

eaning of 
ing 

notation 

word
ap

5. Iden

1 of word 
lary

d patter
s) within 

known 

rd
 to 

ings
3 to

rds. 
onstru

ords
n
e

tive meanings of 

6 ing of a
he w

ltiple meanings. 
7. Identify and interpret comm

idioms, similes, analogies,
metaphors. 

8. Use additional resources (e.g., 
newspapers, interviews, 
technological resources) as 
applicable to clarify meanings 
of material. 

pl
nd 

g., 
structural analyses)

s. 

derstand
s. 

 a
 impli

ord. 

in context us
con

 interpret idioms, 
ies, and 

 to express implied 
meanings of words. 

gies to construct 
gs of new words. 

rd 
analysis, vocabulary, and 
contextual clues to determine 
the meaning of unfamiliar 
words across a range of 
subjects. 

8. Recognize literary devices 
(e.g., figurative language, 
description, dialogue) in text. 

efixes, suffixes, and root 
o understand word 

nings. 
pply knowledge of structural 

is to construct meaning 
miliar words. 

rmine the meaning of 
context using 

ation and connotation 
es. 

4. Recall multiple meanings of a 
 in context and select 

propriate meaning. 
tify and interpret idioms, 

similes, analogies, and 
metaphors to express implied 
meanings. 

6. Identify the effect of literary 
devices (e.g., figurative 
language, description, and 
dialogue) in text. 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

1A Students who meet the standard can apply word analysis and vocabulary skills to 
hend se

H Stage I Stage J 

 compre
 

Stage 

lections. 

1. Use word origins and
derivations to underst

 
and 

rd
struct
t mea
ar wo

e m
t when

anin
ile
ph

eanings
 literar

sion,
ge, image

in text. 
6. Interpret the effect of auth

decisions regarding word 
choice, content, and literary 
elements upon the text.  

7. Recognize specialized 
vocabulary/terminology. 

wle
ins and deriva

n
s, and s

ocabulary
ent. 

owledge 
 compreh e 
 of unf

ds, term

and analyze the 
f specialized 
terminology. 
 structure and 

words in context. 
and interpret word 

usage in traditional and 
contemporary sources (e.g., 
books, lyrics, speeches). 

7. Interpret American idioms to 
strengthen comprehension. 

8. Identify analogy in text and 
use analogy to explain a 
relationship. 

nalyze and interpret 
cialized vocabulary/ 
inology. 

ply knowledge of word 
origins and derivations in a 
ariety of practical settings. 

termine the relationship(s) 
between pairs of words in 

gous statements. 
nd ideas and enrich 

vocabulary through 
independent exploration of 
words. 

5. Select/use strategies to 
analyze the meaning of 
abstract concepts to facilitate 
comprehension. 

meanings of new wo
2. Apply knowledge of 

analysis to construc

s. 
ural 
ning 
rds. 

2. Use idioms, a
metaphor
extend v
developmof difficult or unfamili

3. Infer the appropriat eaning 
 the 
gs. 

3. Apply kn
affixes to
meaning

of a word in contex
word has multiple me

4. Interpret idioms, sim s, difficult wor
analogies, and meta
express implied m

5. Identify the effect of
llu

ors to 
.  
y 

phrases. 
4. Identify 

meanings o
devices (e.g., a
figurative langua

 diction, 
ry) 

vocabulary/
5. Analyze the

ors’ 
function of 

6. Analyze 

1. Expand kno
orig

dge of word 
tions. 

1. A
spe

alogies, 
imiles to 
 

term
2. Ap

of roots and 
end th

v
3. De

amiliar or 
s, or 

analo
4. Exte

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

1B Students who meet the standard can apply reading strategies to improve understanding and 

 
e E age F Stage G 

fluency. 

Stag St
1. Set a purpose for

adjust as necessary b
and 

 readin
e

during reading. 
o 

tion, or

3 tegies (
f bold print, organ

, 

4 sed o
 during 

5 een 
inor d

6  and ext
ssion

nd various 
g.

, abil
. 

7  (e.g., 

nce

8 andin
 us
nd 

apping, ti
s). 

9 monitoring a
correcting strategies (e.g., 
reread, read ahead, use
visual and context clues, ask 
questions, retell, clarify 

information) continuously to 
clarify understanding during 
reading. 

10. Read age-appropriate 
material aloud with fluency 
and accuracy.  

ing to preview r
g to 
en
ng. 

ideas and 
s

viden
boration w

o re
 topics 

lot elements
 in a variety of

g

rify main id
y t
opics
a

ortan
y focusing on t

im
understandin

cture through the use o
inin

es, Venn . 
gies (e.g., use of 

rom text to make 
 defend accurate inferences 

 and 

ing of figurative 
 of texts. 

13 Evaluate new information and 
hypotheses by comparing them to 

14 Apply self-monitoring and self-
correcting strategies during reading 
to check and clarify for 
understanding. 

15 Read aloud fluently (with expression, 
accuracy, and appropriate speed). 

16 Develop creative interpretations of 
reading. 

17 Select and read books for recreation. 

 skimming to preview 
reading materials and 

anning to detect major 
ual patterns and identify 

xt structure before 
reading. 
Make connections to real 
world situations or related 
topics before and during 

ing.  
fine and analyze 
rmation needed to 

carry out a procedure. 
onstrate 

understanding of structure 
through the use of graphic 

rganizers and outlining 
(e.g., mapping, time lines, 

nn diagrams). 
r and draw conclusions 

about text supported by 
ural evidence and 

experience. 
6. Analyze how structure 

tributes to the 
understanding of text. 

7. Read aloud fluently (with 
expression, accuracy, and 
appropriate speed). 

8. Apply self-monitoring 
techniques and adjust rate 
to increase 
comprehension. 

9. Select and read books for 
recreation. 

g and 1. Use skimm
fore materials and

visual patterns and id
structure before readi2. Formulate questions t

determine meaning ba
plot/character, ac

sed on 
 

2. Identify author’s 
3. Build and support plau

setting. 
. Apply survey stra

use o
e.g., 

interpretations with e
text through colla

ization 4. Make connections t
of content, key words
graphics). 

. Make judgments ba
prior knowledge
reading. 

. Distinguish betw

n 

situations or related
during reading. 

5. Identify main p

significant and m
. Connect, clarify,

ideas through discu
activities, a

etails. 
end 
s, 

7. Connect and cla
concepts, and identif
to other sources and t

classroom groupings (e.
partners, small group
levels, interest levels)

. Identify structure

, 
ity 

8. Demonstrate an accur
understanding of imp
in the text b

description, compare, 
cause/effect, seque
nonfiction text to impro
comprehension. 

. Demonstrate underst
structure through the
graphic organizers a

) of organizers and outl
ve 

g of 

mapping, time lin
10 Apply survey strate

bold print, organization of content, 
e of 

me 

key words, graphics). 
11 Summarize ideas f

andoutlining (e.g., m
lines, Venn diagram

. Apply self- nd self- motivations. 
12 Interpret the mean

 language in a variety

terminology, seek additional known information and ideas. 

eading 
detect major 

1. Use
 scannin

tify text 

purposes. 

sc
vis
te

ible 
ce from the 

ith others. 
2. 

al world 
before and 

, conflicts, 
 texts. 

read
3. De

info
and themes

6. Distinguish between si
minor details. 

nificant and 

eas and 

4. Dem

heir relationship 
. 

o

te 
t information 
he key ideas 

Ve
5. Infe

presented explicitly or 
9. Demonstrate 

stru

plicitly. 
g of 
f graphic 

text

g (e.g., 
diagrams)

con

about character traits

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

1B Students who meet the standard can apply reading strategies to improve understanding and 

 tage I Stage J 

 fluency. 
 

Stage H S  
1. Preview reading materi

tegi
, scanning,

). 
e select

self, 
ther texts. 

 and 
tal/visual 

 g
e, drawing

ing. 
 self-monitoring and

s 
larify 
g., in ad

lls, draw 
her

rate
ortan
 

 ideas 
 

nd extend 
t interpretations through 

 others. 
fy how different content 

areas require different 
organizational structures (e.g., 
lists/sequence, comparison, 
cause/effect, problem/solution, 
classification). 

8. Read aloud fluently (with 
accuracy and appropriate 
speed). 

9
recreation. 

g an
g

g during
ing wit
ou

 perso
ce, other 

ety of 
riety s for 

uct
 and effect. 

nd com
texts

re, content,

e overall th
r

aning of
n the key ideas 
 explicitly or 

plicitly. 
w different content 

areas require different 
organizational structures (e.g., 
science text, literary text). 

8. Demonstrate fluency by 
reading aloud a variety of 
materials (e.g., dialogue, 
dramatizations). 

9. Select and read books for 
recreation. 

Relate reading to self, world, 
ther texts and 

experiences and make 
connections to related 

ation. 
 both implicit and explicit 

ation to form an 
rpretation of text. 

3. Define the characteristics and 
a variety of 

complex literary genres and 
analyze how genre affects the 

g and function of the 

are the author’s 
strategies and organizational 

tterns in a variety of 
compositions. 

5. Analyze and compare a variety 
of texts for purpose, structure, 
content, detail, and effect.  

6. Demonstrate fluency with age-
appropriate materials. 

7. Select and read books for 
recreation. 

als 
es 
 

1. Use previewin
before readin
questionin

2. Relate read

using pre-reading stra
(e.g., skimming
predicting, SQ3R

2. Relate literatur
informational text to 
world, and o

ions and from other s
knowledge,

3. Identify text structure
create a men
representation (e.g.,
organizer, outlin
use while read

4. Apply

raphic 
) to 

purpose, str
detail,

 self-
4. Interpret a

variety of 
structucorrecting strategie

continuously to c
understanding (e.
to previous ski

dition 
effect. 

5. Analyz
discover cohe

ecomparisons to ot
readings). 

5. Demonstrate an accu

 

 
t 

6. Clarify m
focusing o
presented
imunderstanding of imp

information in the text
focusing on the key
presented explicitly or

by 7. Identify ho

implicitly. 
6. Build, evaluate, a

tex
collaboration with

7. Identi

. Select and read books for 

d predicting 1. 
, and 

 reading. 
h information 

and o

rces (e.g., prior 
nal 
reading) 
strategies. 
of text

inform
2. Use

inform
inte

experien
using a vari

3. Analyze a va
ure, content, 

pare a 

structures of 

 for purpose, 
 detail, and 

meanin
texts. 

emes and 
4. Comp

ence. 
 text by 

pa

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 

 



 14 

English Language Arts Performance Descriptors 
 

1C Students who meet the standard can comprehend a broad range of reading materials. 

 
Stage F Stage G 

 

Stage E 
1. Use evidence in text to form

these
2 ded questions.

r 
pre

ombined
owledge.  

ent and 
, 

story

tions. 
 

es of varying styles

6 gies fo
te to the read

7  (id
ails to fo

d fig
lliteration, 

). 
s and

d art 
as (e.g., 

gn hu

1 tural 
rt to enhance 

meaning and comprehension 
as done by different 
illustrators. 

11. Interpret information from 

charts to enhance 
understanding of text.  

12. Apply appropriate reading 
strategies to fiction and non-
fiction texts within and across 
content areas. 

firm, reject and 
i

ased
text. 

. Use relevant and ac

 su

ond
s.  

e
ucture, and story nts 

t s
content area.  

oncep
 through

renc
comparison.  

trat
ate to t

se. 
 

 is related 
 

ry an
., a

ile, 
n). 
ustrat

express their idea
11. Recognize how illus

from various cultures reflect, 
interpret, and enhance the text. 

12. Recognize the influence media 

on the reader’s point of view 
concerning fiction materials.  

13. Apply appropriate reading 
strategies to fiction and non-
fiction texts within and across 
content areas. 

 inferences to improve 
xpand knowledge 

ained from text and ask 
ded questions to 

prove critical thinking skills.  
ize key points and 

ing details to form 
sion and to apply text 
ation to personal 

ntify story elements, major 
 secondary themes in text.  

4. Explain how story elements 
es contribute to the 

reader’s understanding of text.  
pare themes, topic, and 
elements of various 

ns across content 
s.  
t reading strategies for 

text appropriate to the reader’s 
e. 
nize similarities and 
ces when presented 
rying styles or points of 

cognize the influence of 
media on a reader’s point of 

ng the 
retation of fiction or non-

n materials.  
gnize how illustrations 

cultural styles of art and 
enhance meaning. 

10. Explain why some points are 
illustrated. 

11. Evaluate imagery and 
rative language. 

12. Use text information to interpret 
tables, maps, visual aids, or 
charts.  

13. Apply appropriate reading 
strategies to fiction and non-
fiction texts within and across 
content areas. 

 1. Con
and refine questions, 
predictions, and hypo

. Ask open-en
s.  
  

questions, pred
hypotheses b
evidence in 

23. Identify evidence fo
inferences and inter
based on text c
prior kn

tations references, mos
 with specific and fully

make generalization
content. 4. Compare the cont

organization (e.g., themes
 

3. Ask and resp
ended question

4. Compare the them
str

topics, text structure, 
elements) of various 
selec

5. Recognize similarities/
differenc  or 

of various selec

points of view. 
. Select reading strate

text appropria
r 

5. Interpret c
connections

er’s evaluation, infe
purpose. 

. Synthesize key points
and supporting det
conclusions.  

eas) 
rm 

6. Select reading s
text appropri
purpo

8. Interpret imagery an
language (e.g., a
metaphor, simile, 
personification

urative 7. Recognize how
response

9. Explain how author
illustrators use text an
express their ide

 
to 

idea/thesis. 
9. Interpret image

language (e.g
simpoints of view, desi

metaphors). 
0. Show examples of cul

styles in a

es, metaphor, 
personificatio

10. Explain how ill
to 

tables, maps, visual aids, and (e.g., television, film) can have figu

modify 1. Use
/or ections, and 

 on 

curate 

and
obt
open-en
im

t of which are 
pported to 

2. Synthes
support

s from conclu
inform

ience.  to open-

, topic, text 
 eleme

exper
3. Ide

and

ion  within a and them

ts or make 
 analysis, 
e, and/or 

5. Com
story 
selectio

egies for 
he reader’s 

area
6. Selec

purpos
reader 

to text 
7. Recog

differen
interpretation.

8. Identify the author’s controlling 
with va
view.  

d figurative 
8. Re

lliteration, view concerni
interp

ors use art 
s. 
trations 

fictio
9. Reco

reflect 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

1C Students who meet the standard can comprehend a broad range of reading materials. 

 Stage I Stage J 

  
 

Stage H
1. Use information f

form, explain, and s
questions and

2. Generate an

rom text
up

 predictions
d respond to 

t high
.g

, 

-ended quest
ing sk

ake 
om conte

he 

ory 
ew, a
reade

the te

propriate to the rea

r mak
 a

ference, an

men
uate aut

hoice. 
rpret,
 from 

d genres 
 textbooks, 

ama, 
ls). 
nts and 

 form 

12. Recognize how illustrations 
reflect, interpret and enhance 
the text. 

13. Draw conclusions based on 
information found in visual 
information and data. 

14. Explain how visual information 
and data support written text. 

15. Apply appropriate reading 
strategies to fiction and non-
fiction texts within and across 
content areas. 

s bef
 after readi

trate that 
ing of t

rogressed
e, 

l pat
po

rpretatio
ce

rou
valuation, infe

ns. 
auth

ors use
 emph

a
iew). 

us
evaluating the acc

ation. 
n
s fro

em to
terial.

nds o
ry, persuasive, 

8. Explain and justify an 
interpretation of the text using 
relevant, accurate references. 

9. Challenge ideas presented in a 
text through questions about 
specific parts of the text. 

10. Interpret tables, graphs, 
diagrams, and maps in 
conjunction with related text by 

text. 

 preview questions and 
tions to guide reading 

ross complex materials and 
confirm or deny predictions. 
Use topic, theme, 

l pattern, context, 
and point of view to guide 

erpretation. 
yze and defend an 
retation of text by 

integrating interpretation with 
text-based support. 

uate how authors and 
tors use text and art to 

ress their ideas. 
ically evaluate information 

m multiple sources. 
e and make 

generalizations from content 
d relate them to the purpose 

aterial. 
alyze the techniques and 

s of writing strategies. 
d 

orting detail to form 
lusions. 

9. Analyze tables, graphs, 
diagrams, and/or maps for 
accuracy and relevancy for text 
support. 

10. Construct tables, graphs, 
and/or maps that are accurate 
and support written text. 

11. Recognize types of writing 
(e.g., expository, persuasive, 
narrative). 

 to 1. Ask question
port 

. 

er 

and
demons
understand
has pquestions that reflec

kills (elevel thinking s
analysis, synthesis
evaluation). 

3. Ask open

., 2. Use topic, them
organizationa
context, and 

ions to 
ills. 

nt 

guide inte
3. Interpret con

connections th
e

improve critical think
4. Summarize and m

generalizations fr
and relate them to t
of the material. 

purpose compariso
4. Analyze how 

5. Explain how the st
elements, point of vi
theme contribute to 

nd 
r 

illustrat
express and
ideas (e.g., im

understanding of xt. 
or 
der’s 

points of v
5. Identify and 6. Select reading strategies f

text ap
purpose. 

7. Interpret concepts o
connections through
evaluation, in
comparison. 

e 
inform

6. Summarize a
nalysis, 

d/or 
generalization
and relate th

a
8. Compare story ele
9. Analyze and eval

word c

ts. 
hor’s 

 and 

of the m
7. Recognize ki

(e.g., exposito
narrative). 

10. Connect, relate, inte
integrate information
various sources an
(e.g., content area
novels, newspapers, 
magazines, poetry, dr
reference materia

11. Synthesize key poi
supporting details to
conclusions. drawing conclusions to support 

ore, during, 1. Use
ng which 

he reading 

predic
ac

. 

terns, 

2. 
organizationa

int of view to 
n. 

int
3. Anal

pts or make 
gh analysis, 

interp

rence, and/or 

ors and 
4. Eval

illustra
 text and art to 

asize their 
exp

5. Crit
gery, multiple fro

6. Summariz
e criteria for 

uracy of text an
of the m

d make 
m content 
 the purpose 

7. An
effect

8. Synthesize key points an
   

f writing 
supp
conc

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

2A Students who meet the standard can understand how literary elements and techniques are 
 convey meaning. 

 Stage G 

used to
 

Stage E Stage F 
. Read a wide range
. Identify literary eleme

. 
nd 

s 

1. Read a wide
2. Identify literary

literary techtechniques in literary ge
(e.g., fables, biographi
historical fiction) and te
they affect the s

, 
w 

 be 

characterization
dialogue, figura
in a variety o
how the3. Predict how the story

different if the author c
literary elements or t

nged 
ues 

3. Predict how the
different if the 
certain literary e(e.g., dialect, setti

vocabulary). 
. Explain ho  

or 

techniques (e
setting, vocabul

4element affects the ev
characterization in a lite
work. 

. Make inferences
character traits an

ary of theme, ch
setting contribu
impact of a pi

k text 5. Compare selec
cfor verification. 

. Analyze the use o
vocabulary. 

ar 

ies 

similar chara
themes. 

6. Understand 
terms (e.g., fo
metaphor, simi

n 

7. Transfer new 
literature in

8. Identify cha
 authors as

various literary
short stories, 
fables, bio

of fiction. 
ents and 

e.g., sati

1. Read a w
nonfict

 narration, 
language) 
s and tell 

work. 

elemen
setting,
dete

story might be 
r changed 
ents or 
lect, 

3. Pre
differ
certa
(e.g., 

ry). 
evelopment 
, plot, and 

4. Use lite
acc

 to the overall 
 literature. 

fore
simi

ons with 
lots, and/or 

onomat
5. Identify

 literary 
dowing, 
ymbolism, 

conne
the c
con

6. U
, dialogue). 

ulary from 
contexts. 
ics and 

literature
7. Iden

techniq

different kinds of literature are 

1  of fiction
2 nts a

nre
es
ll ho

tory. 
 might

ha
echniq

ng, 

4 w a technique or
ents 

r

5  about 
d chec

6 f unfamili

7. Use comprehension strateg
(e.g., association, 
categorization, graphic 
organizers) to enhance 
understanding. 

8. Identify ways in which fictio
and nonfiction works are
organized differently. 

 range 
 elem

niques ( re, 
,
tive 

f genre
y affect the 

 
autho

lem
.g., dia

a
. Describe how the d

aracter
te

ece of
ti

ters, p

and use
resha

le, s
flashback, scene

vocab
to other 
racterist

sociated with 
 forms (e.g., 

novels, drama, 
graphies, 

documentaries, poetry, science 
fiction). 

9. Recognize and use cognitive 
strategies (e.g., analysis, 
synthesis, inference) to 
enhance understanding. 

10. Compare ways in which 

organized (e.g., plays, short 
stories, essays, poems). 

ide range of fiction/ 
ion. 

2. Analyze and evaluate literacy 
ts (e.g., character, plot, 
 theme, conflict) to 

rmine their importance to 
the story. 

dict how the story might be 
ent if the author changed 
in literary techniques 
dialect, setting, 

vocabulary). 
rature terminology 

urately (e.g., flashback, 
shadowing, metaphor, 
le, personification, 

opoeia, alliteration). 
 examples of 

ctions among an author, 
ultural and historical 

text, and the work. 
se new vocabulary from 

 in other contexts. 
tify, analyze, and compare 

ues used by authors to 
elicit reader response. 

8. Compare characteristics and 
elements of various literary 
genre (e.g., short stories, 
novels, dramas, poetry, 
biographies). 

9. Make inferences regarding the 
motives of characters and 
consequences of their actions 
by citing the text. 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

2A Students who meet the standard can understand how literary elements and techniques are 
o convey 

 Stage I Stage J 

used t meaning. 
 

Stage H
1. Read extensively. 
2. Determine which lit

elements/techniques
dominant and

era
 are 

 subordinate

or
chniques to achi

t. 
lem
d

an

ges in 
fect asp

.g., 5
ify details that reveal

, 
vels, dramas, poetry, 

biographies). 
8. Use textual structure, word 

choice and style to identify 
detail that reveals the author's 
viewpoint. 

9. Evaluate how a text reflects a 
culture, society, or historical 
period. 

ow the a
niq

ef
rtion  

ence from the 
the a

eme
ter

nded effect
ls that reveal the 

 style. 
Evaluate the impact of the 

hoice, language 
 syntax. 

etails that reveal 
.g., short stories, 

novels, dramas, fables, 
biographies). 

7. Demonstrate an understanding 
of the interrelationships among 
reader, author, form, and text. 

8. Evaluate how a text reflects a 
culture, society, or historical 
period. 

1. Evaluate how the author uses 
erary elements and 

niques to achieve the 
intended effect. 

ort assertions with 
nce from the text. 
ue the author’s style or 

. 
4. Evaluate an understanding of 

the interrelationships among 
reader, author, form, and text. 

5. Evaluate how a text reflects a 
culture, society, or historical 
period. 

cy 

 in 

literary tech
the intended 

2. Support asse
evidtext. 

3. Explain how an auth
specific te

 uses 3. Explain how 
eve 

ents 

literary el
of view, charac
an inte

intended effec
4. Explain how specific e

and techniques (e.g., ialect, 
ce 

4. Identify detai
author’s

5. 
setting, vocabulary) enh
characterization. 

5. State how chan
technique might af
of the story. 

6. Analyze nonfiction (e
7. Ident

ects 
author’s word c
structure, and

 w's). 
 the 

6. Identify the d
the genre (e

genre (e.g., short stories
no

1. Explain h uthor uses 
ues to achieve lit
fect. 

s with
tech

text. 
uthor uses 

2. Supp
evide

nts (e.g., point 
) to achieve 
. 

3. Critiq
form

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 

 



 18 

English Language Arts Performance Descriptors 
 

2B ts who meet the sta an read and interpret a variety of literary works. 

Stage F Stage G 

Studen ndard c

 
Stage E 

. Create  1. Respond to 
literary text (e.g.
ending, additional dia
character). 

 a 
interpretive an
proces

2. Make inferences, draw 
conclusions, and ma
connections  text, 

. 
lties 

historical con
4. Make inferenctext to self, and text

. Analyze and remedy d
in comprehension (e
questioning, rephras
analyzing).  

4. Compare ideas 
representing a var
and cultures. 

 times media. 
6. Compare 

5. Make inferen
conclusions about con
events, c

aw 
, 

and figurative
diverse tim

ettings.  7. Make inferen
co

n using 
luative 

1. Respond to fiction u
interp

2. Select favo
genres. 

3. Connect litera

ors and 
proces

2. M

selections to world. 
3

, draw 
ake 

infor
4. Seque

connections fr
text to self, a

 text to text, 
 to world. 
emes 
t and 

to carry
5. Dist

an
6. E

5. Discuss recu
across works

text, text

1 an extension to a
, alternate 

log for

ke 
 from text to

 to world
3 ifficu

.g., 
ing, 

from texts 
iety of

ces and dr
texts

haracter, and s
6. Read a wide range of 

nonfiction (e.g., books, 
newspapers, magazines, 
textbooks, visual media). 

7. Support plausible 
interpretations with evidence 
from the text. 

fictio
d eva

ses. 
rite auth

ry 
text. 
es

conclusions, and m
om

nd text
rring th
 in prin

themes, conflicts, 
 language from 

es and cultures. 
ces and draw 

nclusions about contexts, 
events, character, and settings. 

8. Discuss the impact of author’s 
word choice on content. 

9. Interpret nonfiction text and 
informational materials. 

10. Support plausible 
interpretations with evidence 
from the text. 

 

sing 
retive and evaluative 
ses.  

ake connections from text to 
 to self, and text to 

. Interpret nonfiction text and 
mational materials. 

nce information needed 
 out a procedure. 

inguish between significant 
d minor details. 

xtend a literary text (e.g., 
alternate endings, additional 
dialog for a character). 

7. Engage in literary discussions 
(e.g., conflict, resolutions, 
relevance, background, 
effectiveness, realism.) 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

2B nts who meet the s  can read and interpret a variety of literary works. 

Stage I Stage J 

Stude tandard

 
Stage H 

1. Respond to text. 
 from

 text 

ar
ate 

ar
res. 

s betwee

o con
ver t

es. 
 attitud

toward a situation or p
change in different period
history or in different cultu

7. Engage in literary discuss
(e.g., conflict, resolutions, 
relevance, background, 
effectiveness, realism).  

 and
ted

iterary w
2. Respond to tex

ort an eva
tent

 connections
s cult
ent.  

attit  
ituation or probl

 concerni
 imm

arent-child 
ps) change in 

t periods of history or in 
different cultures. 

6. Evaluate a character’s 
behavior. 

7. Engage in literary discussions 
(e.g., conflict, resolutions, 
relevance, background, 
effectiveness, realism). 

d compare ideas 
impressions 
municated through a 

rks. 
luate an interpretation by 
ing the interpretation to 

specific aspects of the text. 
onstrate how a text 

reflects its time, place, and 
stances. 

truct connections to 
relevant aspects of 

mporary and historical 
man experience. 

Evaluate the treatment of 
issues in works from varying 
historical periods and cultural 
perspectives. 

6. Engage in literary discussions 
(e.g., conflict, resolutions, 
relevance, background, 
effectiveness, realism). 

2. Make connections
text, text to self, and
world. 

 text to 
to 

communica
variety of l

3. Paraphrase, summ ize, key ideas. 
3. Suppsynthesize, and evalu

information from a v
texts and gen

iety of 

n 

nect 
ime 

text using con
media. 

4. Make
text and it
environm

5. Evaluate how 
a s

4. Make connection
text and its culture. 

5. Use literary themes t
recurring problems o
and across cultur

6. Investigate how es attitudes
roblem 

s of 
res. 
ions 

environment,
poverty, p
relationshi
differen

1. Identify ideas  impressions 1. Analyze an
 through a 

orks. 
and 
com

t by evaluating variety of literary wo
2. Eva

luation of the 
 from the 

 between a 

link

3. Dem

ural 

udes toward

circum
4. Cons

em (e.g., 
ng 
igrants, 

conte
hu

5. 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English – Language Arts Performance Descriptors 
 

3A Students who meet the standard can use correct grammar, spelling, punctuation, 
d

 
e F Stage G 

capitalization an

Stage E 

 structure. 

Stag
. Write paragraphs t de a 1. Develop 

variety of sentence ty
declarative, interrogati
exclamatory, im

. Develop 

s (i.e., 

n 

compositions 
introductio
level supp
conclusio

2. Use a variecompositions that i
introduc cond structu

compound/level support, and a 
conclusion

3. Use a variety of sente e declarative, int
structures (e.g., simple
compound). 

raph 
clude an 
d second 
a 

1. 
inc
struct
co

tence 
com
sente

simple, 
) and 

interrog

i.e., 
ative, 

2. Use tra
phras

exclamatory, im
3. Use basic tran

1 hat inclu
pe
ve, 

perative). 
2 multi-paragraph 

nclude a
tion, first and se

. 
nc
, 

4. Use basic transition words to 
connect ideas. 

5. Proofread for correct English 
conventions. 

6. Demonstrate appropriate use 
of various parts of speech. 

 

multi-parag
that in

n, first an
ort, and 

n. 
ty of sen

res (e.g., 
complex

sentence types (
errog
perative). 

sition 
words/phrases to connect 
ideas. 

4. Proofread for correct English 
conventions. 

5. Demonstrate appropriate use 
of the eight parts of speech.  

Develop compositions that 
lude a variety of sentence 

ures (i.e., simple, 
mpound, complex, 

pound/complex) and 
nce types (i.e., 

ative, exclamatory, 
imperative, declarative). 

nsitional words and 
es within and between 

paragraphs. 
3. Proofread for correct English 

conventions. 
4. Demonstrate appropriate use 

of the eight parts of speech. 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

3A Students who meet the standard can use correct grammar, spelling, punctuation, 
 an

 Stage I Stage J 

 capitalization
 

Stage H

d structure. 

1. Develop composition
contain comple

s tha
te sentenc

grap
ransition wo
ithin and 

phs. 
sentence 

ple, 
 

und/complex) and 
sentence types (i.e., 
interrogative, imperative, 
declarative, exclamatory). 

4. Proofread for correct English 
conventions. 

d 
lish (

rb agree
ctive a  

verb tense, audien

2. Format document
form for submissio
publication. 

3. Proofread for corr
conventions. 

vise draft documents to 
effectively communicate 

e intended message.  
2. Produce grammatically correct 

ent using standard 
script specification for 

ariety of purposes and 
audiences.  

ppropriate style manuals 
and guides (e.g., MLA, APA). 

4. Format documents in final 
form for submission and/or 
publication. 

5. Proofread for correct English 
conventions. 

t 
es 

1. Compose an
Standard Eng

and effective para
2. Use effective t

and phrases w
between paragra

3. Use appropriate 
structure (i.e., sim

hs.  
rds 

subject/ve
adverb/adje

compound, complex,
compo

edit using 
e.g., clarity, 
ment, 
greement,

1. Edit/re
more 
th

ce, purpose docum
nufor writing).  

s in final 
n and/or 

ma
a v

ect English 
3. Use a

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

3B Students who meet the standard can compose well-organized and coherent writing for 
ses

 
 E e F Stage G 

specific purpo

Stage

 and audiences. 

Stag
. Use prewriting strate

choose a topic and
 1. Use pre-

rate 

 

(e.g., webbing, 
listing, note 
graphic o

2. 

ideas (e.g., webbing, 
brainstorming, listing
taking, outlining, d
graphic organizers).  

. Establish and m

. Develop a topic sent
is supported with detai

cus. 
at 

purpose for wr
the ap
letters, po

. 
re 

narratives). 
3. Establish and m4. Organize a coheren

appropriate to pur i.e., 

nd 

focus/organiza
across paragra
(coherence/coh

4. Use organiz

narration, exposition, 
persuasion), audience
context using paragra
transition words. 

. Use appropri n comparison
5. Write using orgwords to connec

. Elaborate ideas thro  facts, introductio
ons, and elaborat

, and 
rich 

coherence. 
6. Use figurati
7. Use appropria

egies 
nstorming, 

1. Use pre
2. Anal

g, outlining, 
). 

for wri

dience and 
nd choose 
 (e.g., 

editoria
reports, na

eports, 

ain 
ithin and 

voice a
4. Use an 

organiz

hs com
sion).  

patterns 
se/effect, 

5. Write us
introdu
and e(e.g., sequ

nization (e.g. 
onclusion) 

coher
6. Use fig

(second level 
nstrate 

7. Use a
para

age. 
nsitional 

(betwee
tran
and de

1 gies to
 gene

, note
rafting, 

2 aintain a fo
3 ence th

ls
t structu

pose (

, and 
phs a

5 ate transitio
t ideas. 

6 ugh
details, description, reas
narration. 

7. Use adjectives, adverbs
prepositional phrases to en
written language.  

8. Revise and edit (e.g., 
conference with self, peer, 
volunteer, teacher). 

writing strat
brai

takin
rganizers

Analyze basic au
iting a

propriate form
ems, r

aint
tion w
p
e

ational 
ence, cau

). 
a

n, body, c
ion 

support) that demo

ve langu
te tra

words and phrases to connect 
and unify key ideas.  

8. Edit and revise content. 
9. Select effective formats for 

publication. 
10. Use available technology (e.g., 

word processing, desktop 
publishing, electronic 
dictionary/glossary, printing). 

-writing strategies. 
yze audience and purpose 

ting, and choose the 
appropriate form (e.g., letters, 

ls, reviews, poems, 
rratives).  

3. Begin to establish a personal 
nd style.  
effective and coherent 
ational pattern (e.g., 

sequence, cause/effect, 
parison). 

ing organization (i.e., 
ction, body, conclusion) 

laboration (second level 
support) that demonstrate 

ence. 
urative language. 

ppropriate internal (within 
graphs) and external 

n/among paragraphs) 
sitional words, phrases, 

vices.  
8. Edit and revise to maintain a 

consistent tone and focus 
throughout a piece of writing. 

9. Select effective formats for 
publication of final product. 

10. Use available technology (e.g., 
word processing, desktop 
publishing, electronic 
dictionary/ glossary, printing). 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

3B Students who meet the standard can compose well-organized and coherent writing for 
s

 Stage I Stage J 

 specific purpo
 

Stage H

es and audiences. 

1. Select and apply appropri
 (
ing, 

g, note taking, out

i
ain ide

 the appropriat
riti

oems, re
nd
dienc

heren
ttern (e.g., 
/effect, 

ation). 
ation (e.g., 

ction, body, conclusion) 
t and 
ort) that 

monstrate coherence. 
age. 

ansitional 
nd devices to 

connect and unify key ideas 
and claims.  

8. Edit and revise to maintain a 
consistent voice, tone, and 
focus throughout a piece of 
writing. 

9. Select effective formats for 
publication of final product. 

10. Use available technology. 

se writing pr
afting

editing, and pu
. 
le
th

. 
Defend word and/

pr
 

. Alter a document 
dience and/or 

purpose. 
 of genres (e.g., 

essay, poetry, short story). 
6. Evaluate and use figurative 

language. 
7. Identify and use analogy in 

writing.  
8. Use a variety of revision 

strategies to improve clarity of 
work. 

nize around a structure 
priate to purpose, 

ience, and context. 
2. Compose a clear thesis/claim 

that contains the main idea in 
ay. 
unicate the intended 

ssage. 
ate ideas. 

diting and 
revision strategies.  

6. Evaluate and demonstrate the 
use of figurative language. 

7. Critique word and/or technique 
choices.  

8. Publish writing using an 
appropriate format.   

ate 1. U
pre-writing strategies
webbing, brainstorm
listin

e.g., prewriting, dr

lining, produce work
2. Compose a cresearch). 

2. Compose a clear thes
that contains the m
an essay. 

3. Choose

s/claim 
a in 

that contains 
an essay

3. 
e form choice appro

for the purpose of w
letters, essays, p
narratives), voice, a

ng (e.g., 
ports, 

audiences.
4

 style 
e 

different au
appropriate to the au
and purpose. 

4. Use an effective, co
organizational pa

t 
5. Use a variety

sequence, cause
comparison, classific

5. Write using organiz
introdu
and elaboration (firs
second level supp
de

6. Use figurative langu
r7. Use appropriate t

words, phrases, a

ocess of 
, revision, 

1. Orga
appro

blication to aud

ar thesis/claim 
e main idea in an ess

or technique 
3. Comm

me
iate for specific 4. Elabor

to address a 
5. Employ appropriate e

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

3C Students who meet the standard can communicate ideas in writing to accomplish a variety 

 
e E tage F Stage G 

of purposes. 

Stag S
1. Use appropriate lang

detail, and format fo
spe

uage, 
r a 

cified audience.  
 of a 

tive, 
e 

3 pecif
 (e.g
ction

).  
4 gy to

ce, and prese
compositions and multim
works. 

5. Compose a multi-paragraph
piece which presents one 
position of an issue that offe
sufficient support. 

e lan
mat 

, prior k

ting th
thesis sta

new
let, re

a

 multi-paragr
narrative account (e

l, autob
c

es a c
oint of vi

cus

 multi-par
uasive

ively for 
n

tory, poet
s, T

lti-pa
sive piece which 

presents one position of an 
issue that offers sufficient 
support through multiple 
strategies (e.g., cause/effect, 
compare/contrast). 

7. Use available technology (e.g., 
web pages, presentations, 
speeches) to design, produce, 
and present compositions and 

ose expository writing 
 supports a topic or thesis 

ent with evidence (e.g., 
paper article, pamphlet, 

port, brochure, manual, 
r). 

 an expanded narrative 
account (e.g., friendly letter, 
journal, autobiography, 

aphical account, memoir) 
establishes a context, 

ates a point of view, and 
elops a focused 

ragraph 
 of persuasive writing. 

e appropriate language, 
 and format for a 

ecified audience (e.g., 
er, age, prior knowledge, 

rest). 
reatively for a specified 

purpose and audience (e.g. 
ry, poetry, radio 

 play, TV commercial). 
se a multi-paragraph 

persuasive piece which 
presents one position of an 
issue that offers sufficient 
support through multiple 
strategies (e.g., cause/effect, 
compare/contrast). 

7. Use available technology (e.g., 
web pages, presentations, 
speeches) to design, produce, 
and present compositions and 
multi-media works. 

2. Use the characteristics
well-developed narra
expository, and persuasiv
piece. 

. Write creatively for a s
purpose and audience

ied 
., 
s, 

 
nt 

a topic or 
evidence (e.g., 
article, pamph
brochure, manu
letter). 

3. Write a

short story, poetry, dire
song, friendly letter

. Use available technolo
design, produ

edia letter, journa

 

rs 

biographical ac
that establish
creates a p
develops a fo

1. Use appropriat guage, 
for a 

1. Comp
thatdetails, and for

specified audien
gender, age
interest). 

2. Compose wri

ce (e.g., 
nowledge, 

at supports 
tement with 
spaper 
port, 

statem
news
re
business lette

2. Write

l, business biogr

aph 
.g., friendly 
iography, 

that 
cre
dev
impression.  

ount, memoir) 
ontext, 
ew, and 

3. Develop a multi-pa
piece

4. Us
ed 

agraph 
 writing. 
a specified 
ce (e.g. 

details,
sp
gend
inte

5. Write c

impression. 
4. Develop a

piece of pers
5. Write creat

purpose and audie
short s ry, radio 

V 

ragraph 

short sto
scripts,

6. Compo
scripts, direction
commercial). 

6. Compose a mu
persua

multi-media works. 

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

3C Students who meet the standard can communicate ideas in writing to accomplish a variety 
. 

ge H tage I Stage J 

 of purposes
 

Sta S  
1. Use appropriate lang

details, and format
specified audience. 

uage
 for a 

 spec
e.

io 
mmerc

ccou
xt, cre
 de

l impress
i-paragra

riting

ch 
 o

fers sufficient 
ip

strategies (e.g., cause
compare/contrast). 

6. Use available technolo
web pages, presentations
speeches) to design, prod
revise, and present 
compositions and multi-media 
works. 

orma
e

 argum
pports a top

th we

ose an argu
ectiv

 2 or 
d s

, base
ente

. Complete a samp
ly using s

mmatical co
tone

tical c
oth purpose and 

trate the proper 
ventions for 

rs. 
al letter into an 

informal one (or vice versa).  
7. Develop a cover letter and 

resume for a particular job title. 
8. Write creatively for a specified 

purpose and audience. 
9. Use available technology to 

draft, design, produce, revise, 
and present compositions and 
multimedia works for specified 
audiences. 

Write on one topic for different 
iences by adjusting tone, 

, vocabulary, and 
mmar conventions. 

pose an argumentative 
er that objectively 

ates 2 or more positions 
on an issue and selects the 

osition, based on the 
ence presented. 

3. Accomplish the assumed 
e.g., job application, 

e, petition).  
ply appropriate format and 

structure that effectively 
dress a variety of real-life 

ons.  
5. Adjust voice, tone, vocabulary, 

and grammatical conventions 
according to purpose and 
audience.  

6. Evaluate a variety of 
compositions for purpose, 
structure, content, and details. 

, 1. Compose inf
(e.g., narrativ

2. Write creatively for a
purpose and audience (
short story, poetry, rad

ified 
g., 

ial). 

persuasive,
that su
statement wi
evidence. 

2. Compscripts, play, TV co
3. Write a narrative a nt that 

ates 
paper that obj
evaluatesestablishes a conte

a point of view, and
focused, powerfu

4. Compose a mult
piece of expository w

velops a 
ion.  

ph 
. 

on an issue an
best position
evidence pres

3
5. Compose a multi-para

persuasive piece whi
presents one position
issue that of
support through mult

graph accurate
gra

f an 4. Adjust voice, 
and gramma

le according to b
/effect, audience. 

5. Demons
gy (e.g., 

, 
uce, 

format/con
business lette

6. Convert a form

tional writing 1. 
, expository, 

entative) 
ic or thesis 

ll-articulated 

aud
voice
gra

2. Com

mentative 
ely 

pap
evalu

more positions 
elects the 
d on the 

best p
evid

d. 
le application 
tandard 

purpose (
resum

4. Ap
nventions.  

, vocabulary, 
onventions 

ad
situati

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

4A ts who meet the sta an listen effectively in formal and informal situations. 

Stage E Stage Stage G 

Studen ndard c

 
F 

1. Evaluate the situation an
e

 notes fr

n
ages. 

4 fro
s

5
ntent of a formal/infor

n or 
lassroom o

dia 
re

m 

6  
 and 

ts based upon the 
ion

s or grou
poses (e

om and school 
government meetings, 
cooperative group learni
problem-based learning 
interactions). 

7. Modify, control, and block o
distractions. 

8. Paraphrase or repeat and 
execute multi-stepped 
directions. 

tuatio
opr

 on s
f the me

alyze
that will impact the m

ngua
ord choice

 betw
formal purpos

 Distinguish between
ssage

 betw
tual an
ntent. 
r’s b

na
he

ain id
s and

rmatio
rthcomin

ate quest
ify in
va

inspiring comments 
discussions. 

13. Paraphrase and summarize, 
in both oral and written form, 
information in formal and 
informal presentations. 

14. Modify, control, and block out 
distractions. 

the task. 

attention on speaker as 
 of the message. 
 appropriate notes and 

rough outlines while listening. 
ide factors that will impact 

essage (e.g., dialect, 
language styles, setting, word 

). 
4. Use appropriate words to 

ibe elements such as 
word choice, pitch, volume, 

ture, tone, facial 
ssions, gestures, and 

y. 
mine meaning from 
er’s words, voice, and 

body. 
rentiate between a 

peaker’s factual and 
emotional content by analyzing 

al/nonverbal messages. 
te main ideas, facts, 
pporting details in oral 
ges. 

8. Infer and draw conclusions 
if this is what you are 

orrectly 
e that …”). 

size, analyze, and 
evaluate information. 

10. Paraphrase and summarize, 
in both oral and written form, 
information in formal/informal 
presentations. 

11. Ask and respond to relevant 
questions. 

12. Follow a multi-step set of 
tructions to complete a task. 
dify, control, block out both 

internal and external 
distractions. 

d 1. Evaluate the si
assume appropriate list
mode. 

ning 

om 

assume appr
mode. 

2. Focus attention
sender o

2. Record appropriate
presentation. 

3. Distinguish between no
and verbal mess

. Separate main ideas 
supporting facts and detail

. Paraphrase and summ
the co

verbal 3. Identify and an

m 
. 

(e.g., dialect, la
setting, w

arize 
mal 

4. Differentiate
and in

spoken presentatio
message (e.g., c
assembly speakers, me
presentations, student 
or speeches, classroo
debates). 

. Formulate relevant and
focused questions
commen

r 
listening. 

5.

ports 6. Differentiate
speaker’s fac

content of a presentat  and a 
ps 

its impact on t
9. Separate mvariety of audience

for authentic pur
classro

.g., supporting fact
10. Anticipate info

might be fo
ng and presenter. 

11. Formul

ut 
gather and clar

12. Contribute rele

n and 1. Focus 
iate listening 

peaker as 

sender
2. Record

ssage. 
 factors 
essage 
ge styles, 
). 

3. Dec
the m

choice

een formal 
es for 

descr

 nonverbal 
s. 

pos
expre
proximitand verbal me

een the 
d 

5. Deter
speak

emotional co
7. Infer speake ias and 

l bias and 

6. Diffe
spurpose. 

8. Recognize perso
 message. verb
eas from 

 details. 
n that 
g from 

7. Separa
and su
messa

ions needed to 
formation. 

saying, may I c
conclud

nt and idea-
during 

9. Synthe

15. Restate a set of instructions in 
the order given and complete 

ins
13. Mo

(i.e., “

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

4A nts who meet the st  can listen effectively in formal and informal situations. 

Stage H Stag Stage J 

Stude andard

 
e I 

1. Appraise the si
assume the approp

tuation and
riat

s, 
rting facts, and d

e notes
 editori

hip 
r’s verb
ills (e.g.
 feeling

onve
., eye conta

cial expressio
proximity)

g from 
ions an

 the 
l and 

 speaker’s bias and 

, and 
nformation, in 

al and written form, 
information in formal/ informal 
presentations. 

9. Formulate probing, idea-
generating questions to clarify 
meaning. 

10. Follow a multi-step set of 
instructions to complete a task. 

11. Modify, control, block out both 
internal and external 

emonstrate unde
once
formal 

sentations. 
th z

ormati
aterials

sentations. 
 and s

priat
 inform
mal, a

ntations. 
, idea-
d ma

 statem
 add to meaning. 

 evaluate verbal 
bal cues. 

elationship 
en a speaker's verbal 

communication skills (e.g., 
work choice, pitch, feelings, 
tone, voice) and nonverbal 
messages (e.g., eye contact, 
gestures, facial expressions, 
posture, spatial proximity).  

7. Modify, control, block out both 
internal and external 
distractions. 

Demonstrate understanding of 
erials, concepts, and ideas. 

e, synthesize, and 
evaluate information. 

lyze possible alternative 
wpoints related to the 

content of verbal presentations 
(e.g., debates). 

elop and ask questions 
 to the content and 

pose of oral/media 
sentations. 
aphrase and/or 
marize information with 
opriate editorial comment. 

itique the relationship 
between a speaker's verbal 
communication skills (e.g., 
work choice, pitch, feelings, 
tone, voice) and nonverbal 
messages (e.g., eye contact, 
gestures, facial expressions, 
posture, spatial proximity). 

 1. D
e material, c

in formal/in
pre

listening mode. 
2. Separate main idea

suppo etails 

 and 
al 

2. Analyze, syn
evaluate inf
recorded m
pre

while listening. 
3. Record appropriat

rough outlines with
comments. 

4. Critique the relations
between a speake al 

3. Paraphrase
with appro
comments,

communication sk
word choice, pitch,

, 
s, 

formal, infor
prese

tone, voice) and n
messages (e.g
gestures, fa

rbal 
ct, 

ns, 
. 

d 

4. Ask probing
questions an
appropriate
clarify and

5. Analyze and
and nonver

posture, spatial 
5. Determine meanin

speaker’s denotat
connotations. 

6. Differentiate between
speaker’s factua
emotional content. 

7. Infer
purpose. 

e8. Analyze, paraphras
summarize i
both or

distractions. 

rstanding of 1. 
pts, and ideas mat

2. Analyz

esi e, and 
on from 
 and live 

3. Ana
vie

ummarize, 4. Dev
latede editorial 

ation from 
nd media 

generating 
ke 
ents to 

re
pur
pre

5. Par
sum
appr

6. Cr

6. Critique the r
betwe

Grade 6 (E-F-G)     Grade 7 (F-G-H)     Grade 8 (G-H-I)     Grade 9-10 (H-I-J)     Grade 11-12 (I-J) 
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English Language Arts Performance Descriptors 
 

4B Students who meet the standard can speak effectively using language appropriate to the 
 aud

 
age F Stage G 

situation and

Stage E 

ience. 

St
1. Analyze characteris

one’s audience and pre
appropriate present

. Identify

tics o
pare

ation
2  and demonstrate 

ended t
d to 

3 orate and
 for 
g, 
rsua

4  cle
ate. 

ramma
acing. 

6 rbal and 
nication 

opri
guage, 

, volume
7 . 
8  the 

 fit within a 

9 ines. 

oup 
ollowing 

accepted guidelines for verbal 
interaction (e.g., appropriate 
volume and rate; courteous, 
turn-taking behavior; 
respectful, relevant responses; 
appropriate language and 
vocabulary). 

11. Identify and use discussion 

consensus of opinion. 

racteris
e a
esent

d select
for in
 and pe
ulary an
f the me

e that i

ropriate 
ce, and pa

appr
xpre

ns, g
n

es and outli
ctic

f
t. 

chn
 breaths

 taping pres
tice th

. 
 mean

scussions b
accepted guidelines
interaction (e.g., appropriate 
turn-taking behavior, respectful 
and engaged responses, 
appropriately-aligned 
vocabulary, appropriate rate 
and volume). 

11. Identify and use discussion 
techniques to arrive at a 

 content, vocabulary, rate, 
lume, and style with the 

teristics of the audience 
and intent of the message. 

ploy an engaging 
uction, appropriate 

anization, and an effective 
onclusion. 

3. Incorporate nonverbal 
essions that are 
opriate to the message 
., facial expressions, 

s, posture, eye 
t). 

 language that is clear, 
audible, and appropriate. 

ropriate grammar, 
oice, and pacing. 

 notes, outlines, and visual 

 and practice a 
tation to fit within a 

e limit. 
e rehearsal techniques (e.g., 

 deep breaths, record or 
tape presentation) to 

resentation. 
ntribute meaningfully to 

p discussions by following 
accepted guidelines of verbal 
interaction (e.g., appropriate 
turn-taking behavior, respectful 
and engaged responses, 
appropriately-aligned 
vocabulary, appropriate rate 
and volume). 

10. Identify and use discussion 
hniques to arrive at a 

consensus of opinion. 

f 
 

1. Analyze cha
one’s audienc

s. appropriate pr
2. Evaluate an

different traits of oral 
presentations int
inform, to entertain, an

o entertaining
3. Align vocab

persuade. 
. Use details to elab  

the intent o
4. Use languag

audible, and approp
5. Use app

develop main ideas
purposes of informin
entertaining, and pe

. Use language that is
audible, and appropri

ding. word choi
ar, 6. Incorporate 

nonverbal e
5. Use appropriate g r, support the messag

facial expressio
posture, eye co

7. Use not

word choice, and p
. Use appropriate ve

nonverbal commu
elements (e.g., appr
space, body lan
pleasant tone, rate

. Use notes and outlines

. Prepare and practice
presentation to
given time limit. 

. Use notes and outl

ate 

). 

8. Prepare and pra
presentation to 
given time limi

9. Use rehearsal te
taking deep
or video
plan and prac

10. Contribute meaningfully to 
small and large gr
discussions by f

techniques to arrive at a consensus of opinion. tec

tics of 1. Align
nd prepare 

ations. 
 details 

vo
charac

appropriate forming, 
rsuading. 
d style to 
ssage. 
s clear, 

2. Em
introd
org
c

riate. expr
grammar, 

cing. 
appr
(e.g

opriate gesture
ssions that 

e (e.g., 
estures, 

contac
4. Use

tact). 
nes. 
e a 

5. Use app
word ch

6. Use
it within a 

iques (e.g., 
, recording 
entation) to 
e 

aids. 
7. Prepare

presen
given tim

8. Us
taking
video presentation

10. Contribute
group di

ingfully to 
y following 
 of verbal 

practice the p
9. Co

grou
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English Language Arts Performance Descriptors 
 

4B Students who meet the standard can speak effectively using language appropriate to the 
u

Stage I Stage J 

situation and a
 

Stage H 

dience. 

1. Align content, vocabulary,
e with

 audi
tent of the message

pria
 an e

onver l

t is c
le, and appropriate. 

mar,
acin

nolog
n

pictures, maps

to m
ns. 

 note c  
various 

d/or other 

t 
, and analyze 

solutions to arrive 
at a group consensus. 

10. Evaluate and provide evidence 
to support synthesis of other 
people’s content or feelings. 

11. Rehearse presentations to 
overcome communication 
anxiety and apprehension. 

12. Demonstrate composure while 
confronting and rebutting 

 effe
s
 verb
d c

strategies to adjus
ty o e

cues (e
hange

uage 
d appro
priate g
e, a

effec
ual aids and available 

y. 
esentations to 

cation 
apprehension. 

Demonstrate composure while 
confronting or rebutting 
opposing views. 

9. Recognize and assume 
differing roles within a group. 

10. Discuss a problem within a 
group setting, list and evaluate 
possible solutions to attempt 
consensus. 

 

 Communicate effectively the 
nded message. 

2. Use effective non-verbal 
ack (response) 

tegies. 
e a variety of verbal and 

on-verbal cues. 
k clearly and confidently 

, use good volume, eye 
tact, body language). 

e appropriate grammar, 
oice, and pacing. 

onstrate effective use of 
al aids and available 

technology. 
7. Analyze possible discussion 

roles; select, evaluate, and 
reselect as appropriate. 

8. Analyze information to make 
appropriate predictions and 
judgments. 

 

 rate, 1. Communicate
esvolume, and styl

characteristics of the
and in

 the 
ence 
. 

intended m
2. Use effective

nonverbal fee
2. Employ an engaging 

introduction, appro
organization, and

te 3. Use a varie
ffective nonverbal 

posture cconclusion. 
3. Use verbal and n ba  cues of voice.) 

4. Use langto engage the audience. 
4. Use language tha

audib
lear, 

 

audible, an
5. Use appro

word choic5. Use appropriate gram
word choice, and p

6. Utilize available tech
resources (e.g., Inter
overhead, 

g. 
ical 

6. Demonstrate 
vis

et, video, 
, 

technolog
7. Rehearse pr

diagrams). 
7. Incorporate feedback 

impromptu modificatio
8. Manage use of

ake 
overcome communi
anxiety and 

8. 
ards,

graphic organizers, 
forms of outlining an
visual aids in oral 
presentations. 

9. Discuss a problem, lis
possible solutions
and evaluate 

opposing viewpoints. 

ctively the 1.
age. 

al and 
inte

ba k (response) 
t message. 

feedb
stra

f v rbal and 
.g., pauses, 

3. Us
n

, location, tone 4. Spea
(e.g.

that is clear, 
priate. 

rammar, 

con
5. Us

word ch
nd pacing. 

tive use of 
6. Dem

visu
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English Language Arts Performance Descriptors 
5A Students who meet the standard can locate, organize, and use information from various 

we ems as. 

Stage E e Stage G 

 

sources to ans
 

r questions, solve probl , and communicate ide

Stag F 
1. Generate questions of interes

f 

2 s bas
p

3. G sed
h e.g., note taking)

 (with 
t) a variety

eren
, magazines, 

ia for 
edible 

 appropriate 
ources. 

 sup
information from a variety of 
sources. 

5. Arrange information in an 
orderly manner (e.g., outlining, 
sequencing, graphic 
organizers). 

6. Design a research plan and 
prepare a project. 

Select a topic from 

informat

cus of . 
ria for

credibility of source
iety of

wspaper, m
oks

tion) to gain
. 

tegrate 
formation from a variety of 

ooks, 
 reference 

, web sites, 
CD/ROMS). 

8. Arrange information in an 
orderly manner (e.g., outlining, 
sequencing). 

9. Develop a bibliography using a 
simple, acceptable form. 

10. Design and prepare a project 
using multiple sources. 

1. Select a topic from a list of 
 

ulate questions to direct 
research. 

y approaches (e.g., 
m/solution, comparison, 

narrative history, research 
 
 the focus of research. 

 criteria for determining 
credibility for each source 

tified. 
ose a variety of resources 

(e.g., newspaper, magazine, 
reference books, electronic 
information) to gain new 
information. 

7. Arrange information in an 
orderly manner (e.g., note 
cards, outlining). 

t 1. 
and narrow the focus o
research. 

. Develop hypothese
rior knowledge. 
ather information ba
ypothesis (

ed on research. 
3. Gather 

 on a 
. 

 of 

hypotheses. 
4. Define the fo
5. Apply critea. Identify and use

limited suppor
sources (e.g., ref
books

ce 6. Choose a var
(e.g., ne
reference bo
informa

interviews). 
b. Recognize criter

determining cr
sources. 

c. Determine
res

4. Compare (with limited port) interviews, library
materials

a list of 
topics. 

2. Formulate questions to direct 
topics. 

2. Form

ion based on 3. Identif

research
proble

 determining 
s. 
 resources 
agazine, 

paper).
4. Define
5. Apply

, electronic 
 new 

iden
6. Cho

information
7. Organize and in

in
sources (e.g., b
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English Language Arts Performance Descriptors 
5A Students who meet the standard can locate, organize, and use information from various 

nsw roblems, and communicate ideas. 

Stage H Stag Stage J 

 

sources to a
 

er questions, solve p

e I 
1. Survey, with appro

guidance, a subject
select a topic. 

pr
 and

eed 
t an id

problem using

f sou
tion 

e, curren
rces to 
r an

ns through resea
5. Arrange information in a

orderly manner (e.g., 
outlining, sequencing.) 

6. Follow appropriate style 
manual accurately (e.g., 
APA, MLA). 

 mi
sub

mo
nee

lem, pr
ex

ation a
problem (e.g., f

viden
teria

determining t
urce

n. 
Organize information for 
different formats (e.g., 
narrative report, data 
analysis). 

5. Follow appropriate style 
manual accurately (e.g., 
APA, MLA). 

urvey a subject and select 
ic.  
guish among kinds of 

needed to solve a 
problem, present possible 

 extend 
rmation about a topic or 

 (e.g., fact/opinion, 
ple/evidence). 

3. Evaluate a number of 
mational sources for 

evancy and accuracy. 
velop, collect, and analyze 

various kinds of information 
related to a topic. 

5. Organize information for a 
presentation. 

6. Follow appropriate style 
manual accurately (e.g., 
APA, MLA). 

iate 
 

to 
ea 
 

1. Survey, with
guidance, a 
select a topic. 

2. Distinguish a
information 
a prob

2. Identify steps that n
be taken to presen
or solve a 
multiple sources. 

3. Choose a variety o
to gain new informa

rces 
or 

solutions, or 
inform

solve a problem. 
4. Identify accurat t, 

example/e
3. Apply cri

and credible sou
solve problems o
questio

swer 
rch. 
n 

multiple so
informatio

4. 

nimal 
ject and 

ng kinds of 
ded to solve 

1. S
a top

2. Distin
data 

esent possible 
tend 

solutions, or
info

bout a topic or 
act/opinion, 
ce). 

problem
exam

 for infor
he credibility of 

s of 
rel

4. De
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English Language Arts Performance Descriptors 
 

5B Students who meet the standard can analyze and evaluate information acquired from 
rces. 

Stage E Stage F Stage G 

various sou
 

1. Analyze information
primary print and non-p
sources.  

 from
rint 

m
lying

cur y
ability). 

 foo
s, diagrams, chart

4. Identify relevant primary 
secondary sources. 

5. Recognize the purpose of a 
bibliography. 

6. Develop a bibliography using a 
simple, acceptable form. 

a
 print and n

sources. 
 sources b  
riteria (

line

ation fro
es, illustrations, 

s, and graphs. 
 select primary 

and secondary sources. 
y for a 

poses. 
6. Develop a bibliography using a 

simple, acceptable form.  
7. Cite the source of all direct 

quotations. 
8. Cite the source of all 

paraphrased/summarized 
information. 

e information from 
mary and secondary print 

n-print sources. 
2. Develop a bibliography from 

identified and evaluated 
on. 

e source(s) of all direct 
s. 

4. Cite source(s) of all 
paraphrased and summarized 
information. 

5. Recognize how to develop a 
source(s) cited page. 

 1. Analyze inform
primary

2. Evaluate information fro
various sources by app

 
 a 

2. Evaluate
a set of c

eset of criteria (e.g., ac
timeliness, reli

ac , accuracy, tim
reliability). 

3. Use information from
illustration

tnotes, 
s, 

3. Use inform
footnot

and graphs. 
and 4. Evaluate and

tion from 
on-print 

1. Analyz
pri

y applying
and no

e.g., 
ss, informati

m 
3. Cite th

quotation

diagrams, chart

5. Use a bibliograph
variety of pur
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English Language Arts Performance Descriptors 
 

5B Students who meet the standard can analyze and evaluate information acquired from 
urces

 H ag Stage J 

various so
 

Stage

. 

St e I 
1. Analyze informat

primary and seconda
ion from 

ry pri
s. 

a bibliography/ 
 ide

rmation
ll dir

paraphrased/summar
information. 

4. Recognize how to develop
source(s) cited page fro
the sources used in paper

 and eva
. 

ia (e.g.
liab

ma
o

 article, edi
n of auth

e(s) and identify 
ing strategies (e.g., 

inductive, deductive) that 

 the writer. 
he source(s) of all direct 

quotations and 
paraphrased/summarized 
information. 

5. Develop a bibliography and a 
source(s) cited page using an 
appropriate format. 

ntify information most 
nt to task. 
p simple conclusions 

ed on inductive and/or 
tive reasoning. 
d relevant information by 

ing it to the problem and/or 
 requiring clarification. 

4. Cite all source(s) of quoted and 
borrowed information. 

5. Develop a bibliography and a 
works/sources cited page 
using an appropriate format. 
 

nt 
1. Analyze

information
2. Use criter

timeliness, re
and non-print source

2. Develop 
source(s) cited from ntified 

. 
ect 

evaluate pri
secondary s
juried
reputatio

and evaluated info
3. Cite the source(s) of a

quotations and 
ized 

 

3. Select sourc
the reason

m only 
. 

support major ideas 
developed by

4. Cite t

luate 1. Ide

, accuracy, 
ility) to 

pertine
2. Develo

bas
ry and deduc
urces (e.g., 

ted text, 
or/publisher).

3. Defen
link
area
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English Language Arts Performance Descriptors 
 

5C Students who meet the standard can apply acquired information, concepts and ideas to 
n a

 
ge F Stage G 

communicate i

Stage E 

 variety of formats. 

Sta
1. Select an appropriate fo

to accommodate 
characteristics of aud

rm

ience
, i

) and purpo
, 

ntertain
terials

rts, 
ners, m

cts, student-
mes, multimedia

 an appropriate 
format, information that was 
gathered by either inquiry or 
research (e.g., interviews, 
surveys, software 
presentations). 

4. Revise/edit the work. 

y
mo

 of
backgrou

) an
on 

rsuade, e
nd selec

 materials
ati

tten repo
, artifacts, 

dent-created games). 
3. Communicate, in an 

appropriate format, information 
that was gathered by either 
inquiry or research (e.g., 
interviews, surveys, software 
presentations). 

e and synthesize original 
nd researched 

on. 
aluate use of text, graphic 

ials, and visual aids to 
information. 

d justify adaptations in 
format to accommodate 

teristics of audiences 
ge, background, interest 

level, group size) and purposes 
of the presentation (e.g., inform, 
persuade, entertain). 

4. Design and present a project 
(e.g., written report, graphics, 
visuals, multi-media 
presentations). 

at 

s 

1. Select and justif
format to accom
characteristics

(e.g., age, background
level, group size
of the presentation (e.g.
inform, persuade, e

2. Use text, graphic ma

nterest 
ses 

). 
, or 

(e.g., age, 
level, group size
of the presentati
inform, pe

2. Evaluate a
visual aids to present 
information (e.g., cha
written reports, ban
models, artifa
created ga

aps, 

). 

graphic
to present inform
charts, wri
maps, models
stu

3. Communicate in

 adaptations in 
date 

1. Analyz
work a

 audiences 
nd, interest 
d purposes 

(e.g., 
ntertain). 
t text, 

informati
2. Ev

mater
present 

3. Select an

, or visual aids 
on (e.g., 
rts, banners, 

charac
(e.g., a
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English Language Arts Performance Descriptors 
 

5C Students who meet the standard can apply acquired information, concepts and ideas to 
ate in v

 H ge I Stage J 

communic
 

Stage

 a ariety of formats. 

Sta
1. Analyze, evaluate, and 

r
on

int and non

 form
racteristics 

ge, 
 level, 

nd purposes o
 infor

). 
 project 

ritten report, graphics, 

at: 
municat
essage; 

ience's 

d ma

ound a 
 appropriate to 

se, audience, and 
context; 

• Elaborates ideas through 
facts, details, description, 
analysis, and narration; 

• Cites or credits sources 
appropriately; and uses 
self, peer, or teacher 
feedback where 
appropriate. 

ethod of inquiry to 
 o o

le, reliab
nd sup

p
 presen

p
oral, video, or mult

ctively com
nded mes
s the a

interest; 
es and 

 
es aroun

re appro
urpose, audienc

context; 
s ideas

 details, des
analysis, and nar

• Cites or credits
appropriately; an
self, peer, te
feedback wher
appropriate. 

5. Critique an individual or group 
project (e.g., written, oral, 
video, multimedia). 

1. Use multiple, reliable sources 
develop and support major 

ideas in an oral or multimedia 
esentation. 

se, evaluate, and use 
multiple primary and 
secondary sources. 
Organize, edit, and revise 
information for presentation to 

dience. 
ign and present an 

individual and/or group 
, oral, video, or 

multimedia project that: 
Effectively communicates 
the intended message; 

• Engages the audience's 
terest; 

Establishes and maintains 
a focus; 
Organizes around a 
structure appropriate to 
purpose, audience, and 
context; 

laborates ideas through 
ts, details, description, 

analysis, and narration; 
• Cites or credits sources 

appropriately; and uses 
self, peer, or teacher 
feedback where 
appropriate. 

• Shows synthesis of 
multiple sources with new 
ideas/concepts generated. 

5. Critique an individual or group 
project (e.g., written, oral, 
video, multimedia).  

synthesize original wo
researched informati

2. Use effective pr
print documents. 

3. Justify adaptations in
accommodate cha

k and the question
. 

-

a

2. Use multip
to develop a
ideas. 

t to 3. Revise, edit, a
4. Design and

of audiences (e.g., a
background, interest
group size) a f project that: 
the presentation (e.g.,
persuade, entertain

m, • Effe
the inte

• Engage4. Design and present a
(e.g., w
visuals, multi-media 
presentations) th
• Effectively com

the intended m
es • Organiz

structu
p• Engages the aud

interest; 
• Establishes an intains • Elaborate

facts,a focus; 
• Organizes ar

structure
purpo

1. Match the m
r pr blem.  

le sources 
to 

port major pr
2. Choo

nd roofread. 
t, as an 
, a written, 
imedia 

3. individual or grou

municates 
sage; 

4. Des

udience's written

• Establish
a focus;

maintains 

d a 

• 

priate to 
e, and 

in
• 

 through 
cription, 
ration; 

• 

 sources 
d uses • E

or acher 
e 

fac

an au
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GLOSSARY 

ctives.   
arts for detailed study.  3. The detailed examination of anything 

complex.  4. In literature, the study of a work through an examination of its component 

earched writing that is 

s or syllables, particularly the 
of poetry (e.g., fleet feet sweep by 

l listing of ALL works consulted. 

cover known 
oup contribute information as they recall 

it with no attempt to organize the material.  

wing of written or 
d.  Common 

COHERENCE – 1. The clear and orderly progression of ideas from beginning to end of a 
 ideas/sentences blending 

red written piece. 

COMPARISON - CONTRAST – The analysis of similarities between two apparently 
. 

 
t, predicate 

, indirect and direct object pair, direct object and objective 
complement pair. 

meanings added to the literal meaning of 
eanings. 

CONSONANCE - The resemblance of sounds in words or syllables, particularly the 
closely recurring consonant sounds in stressed syllables of poetry (e.g., the lady lounges 
lazily; dark, deep dread crept in). 
 
CONTEXT (UAL) CLUES – Cues to the meaning of an unfamiliar word that occur in the 
sentence(s) or paragraph(s) in which the word appears. 
 
DECODING –The process that a reader uses to recognize new words and meanings 
(e.g., phonics, word patterns, structural analysis, context clues). 
 

 
 
ANALYSIS – 1.  Level four of Bloom’s Taxonomy of Educational Obje
2. Separating into basic p

parts and their interrelationships.  
 
APA – The style manual for documenting the use of sources in res
prescribed by the American Psychological Association. 
 
ASSONANCE – The resemblance of sounds in word
closely recurring vowel sounds in stressed syllables 
sleeping geese). 
 
BIBLIOGRAPHY - An alphabetica
 
BRAINSTORM – An unstructured group invention technique to dis
information about a subject.  Members of the gr

 
CITATION FORMAT – A formal method for recognizing the borro
spoken words from an authority, either paraphrased or directly quote
formats include, but are not limited to, APA and MLA styles. 
 

written piece.  2. The quality of writing which results in
together smoothly.  3. The top to bottom logic found in a well structu
 

dissimilar items or the differences between two apparently similar items
 
COMPLEMENT – The third component of some kinds of sentences
(subject/verb/complement structure).  Complements include direct objec
adjective, predicate noun

 
CONNOTATION – Suggested and associated 
a word or phrase.  Connotations have context- and usage-derived m
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DEDUCTIVE REASONING – Reasoning from the general to the specific.  A conclusion 

DR-TA  (D

is shown to proceed logically from a general truth. 
 
DENOTATION – The literal (dictionary) definition of a word. 
 

irected Reading-Thinking Activity) –An activity in which readers are 

 and organization as opposed 
to an evaluation of the mechanics of writing. 

e.g. – exempli gratia - for example (not intended to be a complete list). 

ETYMOLOGY – The study of word origins. 

lly and clearly expressed.  A literary work leaves 
nothing implied; everything is clearly and directly stated. 

FIRST LEVEL SUPPORT – In writing, the sentences that expand and/or clarify the 

cations that determine the physical appearance of a written piece 

GENRE – 1. A category or class of artistic endeavor having a common artistic form or 
a, novel, fable, 

 a phoneme in the 
spelling of a word. 

Venn diagrams, webs, K-W-L) used to 

ERBOLE – 1. Obvious and deliberate exaggeration.  2. A figure of speech not 
intended to be taken literally (She has taught English for a hundred years!). 

re that can be 

or style of speaking representative of a group of 
people. 2. Phrases or constructions with meaning different from the usual meaning of the 
words. 
 
i.e.– id est - that is.  All examples are included in the listing. 
 
IMPLICIT – Not specifically stated; not expressed in direct terms; implied or inferred. 
 
INDUCTIVE REASONING – Reasoning from the specific to the general.  A general truth 
is inferred from the observation of specific facts. 
 

encouraged to read, think and predict about the reading selection. 
 
EDITED TEXT - Text that has been evaluated for content

 

 

 
EXPLICIT – Clearly stated, distinct, fu

 

meaning of the topic sentence in a paragraph. 
 
FORMAT -- Specifi
(e.g., margins, typeface and size, title, subheadings).  
 

content.  2. In literature, genres include the following: short story, dram
biography, poetry, epic.  
 
GRAPHEME – The smallest part of written language that represents

 
GRAPHIC ORGANIZERS – Visual aids (e.g., 
arrange generated information in an orderly manner. 
 
HYP

 
HYPOTHESIS/HYPOTHESES – An assumption, guess, or conjunctu
proved or disproved by comparison with observed facts. 
 
IDIOMS – 1. Language, dialect, jargon 
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INFERENCE – a judgment or conclusion based on evidence presented. 

urce of information that has undergone a review process by 

 
clarify meaning. 

 
JURIED TEXT – A so
authorities in a field of study. 

KEY WORD – A kind of context clue used to identify information or 
 
K-W-L (what you Know; what you Want to learn; what you Learn) – An investigative 
technique. 

 
 that are only alike in the 

at feet.) 

f a poem. 

YSIS – 1. A technique for determining and analyzing mistakes in oral 
 determining the 

round experiences and language skills of 
students as they read (The Literacy Dictionary – Theodore Harris, Richard Hodges 

ed writing that is 

ONOMATOPOEIA – Words that echo a sound from nature. (e.g., ring, meow, tinkle, 

 RIME – Parts of spoken language that are smaller than syllables but larger 
than phonemes.  An onset is the initial consonant(s) sound of a syllable.  A rime is the 

r’s own words. 

PHONEME – The smallest part of spoken language that makes a difference in the 

ty to hear, identify, and manipulate the individual 

e sounds people make when they speak and how these 
sounds are produced. 
 
PHONICS – The understanding that there is a predictable relationship between 
phonemes (the sounds of spoken language) and graphemes (the letters and spellings 
that represent those sounds in written language). 
 
PHONOLOGICAL AWARENESS – A broad term that includes phonemic awareness.  In 
addition to phonemes, phonological awareness activities can involve work with rhymes, 
words, syllables, and onsets and rimes. 

 
LITERARY ELEMENTS – See story elements 

METAPHOR – 1. An implied comparison between two things
way they are being compared. (e.g., …and the fog crept in on little c
 
METER – Pattern of stressed and unstressed syllables in a line o
 
MISCUE ANAL
reading.  2. A formal examination of the use of miscues as the basis for
strengths and weaknesses in the backg

(editors), IRA, 1995). 
 
MLA - The style manual for documenting the use of sources in research
prescribed by the Modern Language Association. 
 

buzz). 
 
ONSET AND

part of a syllable that contains the vowel and all that follows it. 
 
PARAPHRASE –A restatement of information in the speaker’s or write
 

meaning of words. 
 
PHONEMIC AWARENESS – The abili
sounds – phonemes – in spoken words. 
 
PHONETICS – The study of th
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PRIMARY SOURCES – A source of information of direct or immediate importance; First-

 

 

SECOND LEVEL SUPPORT – Example, detail, or illustration that further develops or 
e evidence used to 

ter’s claims. 
 

rizes primary 
source information. 

y in the way they 
like, as, or than. (i.e., She ran like the wind.) 

SIX STRATEGIES FOR IMPROVING COMPREHENSION:  Monitoring comprehension, 
ing questions, 

arizing. 
 

RD MANUSCRIPT SPECIFICATION – A set of rules governing the physical 
appearance and organization of a manuscript. 

ENTS – Character, plot, theme, setting, conflict. 

r minor plot in a story which may contrast with the principal 
(main) plot. 

ith another 

SUMMARIZE – 1. To draw together main ideas in a brief, but comprehensive form.   

uage, a vowel sound. 

SYNTHESIS – 1. The fifth level of Bloom’s Taxonomy of Educational Objectives.  2. The 
combining of elements into a single unified whole.  3. The formation of a novel thought, 
idea, product or perspective from pieces of information.  
 
TEXT - (Not always used to refer to text book.) Printed or student-generated documents 
ranging from word approximations through formal compositions. 
 
THEME – 1. Central or dominating idea of a talk or a piece of writing.  2. A multi-
paragraph composition. 
 

hand knowledge. 

PROOFREAD – Evaluation of the mechanics of writing. 

RUNNING RECORD – Method of recording miscues in oral reading. 
 

clarifies the First Level Support in a paragraph.  In research writing, th
support the wri

SECONDARY SOURCE – A general source of information that summa

 
SIMILE – Comparison of two basically unlike things that are alike onl
are being compared using the words 
 

using graphic and semantic organizers, answering questions, generat
recognizing story structure, and summ

SQ3R – Survey, Question, Read, Review, Recite. 
 
STANDA

 
LITERARY ELEM
 
SUBPLOT – Secondary o

 
SUBSTITUTION – The replacing of one word in the oral reading of text w
word (ex.: hop for hot). 
 

2. To tell the main points briefly. 
 
SYLLABLE – A word part that contains a vowel or, in spoken lang
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VISUAL REPRESENTATION – 1. visual aid.  2. text aid.  3. pictures, maps, illustrations, 

ng. 

WORKS/SOURCES CITED – Alphabetical listing of bibliographic entries of resources 
actually consulted in the preparation of a research paper or report. 
 

etc., which enhance, clarify, or convey meaning. 
 
WRITING PROCESS – Prewriting, drafting, revising, editing, publishi
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RELA ESCRIPTORS TO 
NATIONAL AND STATE STANDARDS 

nglish Language 
hich students need 

l settings.  
tifying where 

mine what 
ing must occur.  Inconsistencies result when different 

individuals attempt to identify what the developmental stages should be.  In a society 
that these 

progression that 
ile defining these 

s they 
rs intentionally 

would restrict 
uence and 

ois classrooms.  
bvious that the descriptors in any stage should not be 

 after in order for 
rs to understand where any given student stands in his/her overall 

development of ELA proficiencies.  This is a distinct advantage over the broader national 
re more likely to 

tandards in the 

e standards from four other states shows that, in general, these 
lusters; Nevada 

ls; in the process, 
allow them to 

by the end of a given 
than 

 ELA descriptors 
eliminates these difficulties.   
 
The absence of consistently addressed higher-level skills (Bloom’s taxonomy) in some 
other states’ standards may result from their prescriptive product orientation.  In 
recognition of this deficiency, the ELA Descriptors attempt to provide a vertical and 
horizontal progression through the inclusion of developmentally appropriate, verb-
centered definitions designed to promote assessability.  Therefore, they are more user-
friendly, and stakeholders will gain a more accurate and understandable picture of 
student progress across the developmental stages.   
 

TIONSHIP OF PERFORMANCE D

 
 
The NCTE/IRA English language arts document Standards for the E
Arts contains a wide-ranging continuum of language proficiencies w
in order to become effective users of language in school, work and socia
These global guidelines place on the teacher the responsibility of iden
his/her students fall on the continuum; then the teacher must deter
developmentally appropriate learn

that is becoming increasingly global, the need for consistency dictates 
developmental stages be clearly defined.   
 
The Illinois ELA Descriptors assist teachers by defining stages of 
address skills students need in order to demonstrate proficiency.  Wh
stages, the descriptors indicate what students should be able to achieve a
develop, rather than prescribe what educators must teach.  The descripto
avoid mention of specific curricula or pedagogical techniques that 
teachers’ choices as they work with their students.  Furthermore, they seq
bridge development expectations that recognize the diversity in most Illin
Consequently, it soon becomes o
applied in isolation, but rather depend upon those that come before and
the stakeholde

standards.  Because these descriptors are organized in this way, they a
be utilized by the educational community. 
 
Analysis of Illinois ELA performance descriptors in terms of other state s
ELA learning area: 
 
A review of performanc
states have gaps in their proficiencies.  Connecticut uses three grade c
uses five.  California and Colorado attempt to cover all grade leve
however, they restrict teachers to a set of standards which does not 
effectively challenge students to achieve the prescribed standards 
grade.  Many of these standards also are more product-oriented rather 
development-oriented.  The continuum of stages used in the Illinois

 



 

 

43

REFERENCES 

Board of Education of the City of Chicago.  Expecting More-Higher Standards for 

 
 

Chicago's Students. 1997. 
  
California State Department of Education. English-Language Arts Content Standards for 
California Public Schools: Kindergarten through Grade Twelve.  
http://goldmine.cde.ca.gov/board, 1998. 
  

tandards for Colorado State Department of Education. Colorado Model Content S
Reading and Writing. http://www.cde.state.co.us/index_stnd.htm, 1995.  
  
Connecticut State Department of Education. Language Arts Curriculum Framework. 
http://www.state.ct.us/sde/dtl/curriculum/currla.htm, 1998. 
  
Illinois State Board of Education. Illinois Learning Standards. http://www.isbe.net, 1997. 

National Council of Teachers of English and International Reading Association.  
  

Standards for the English Language Arts. United States: 1996. 
  
Nevada State Department of Education. Revised English Language Arts Standards. 
http://www.nsn.k12.nv.us/nvdoe/, 1999. 
 
New Standards Primary Literacy Committee. Reading and Writing grade by grade:  
Primary literacy standards. United States: Smith Lithograph Corporation, 1999. 
 
Shaw, Harry.  Dictionary of Literary Terms.  New York: McGraw-Hill Book Company, 
1972. 
 
 
 

http://goldmine.cde.ca.gov/board
http://www.cde.state.co.us/index_stnd.htm
http://www.state.ct.us/sde/dtl/curriculum/currla.htm

