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Performance Descriptors and 
Classroom Assessments

This presentation is designed to help groups 
of teachers use the Performance Descriptors 
and the Classroom Assessments.  Before 
using this with groups of teachers review 
the presentation and print some of the items 
found on the website or CD to facilitate the 
group activities. 
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Topics In This Presentation
!Standards as Achievement Targets

!Performance Descriptors

!Classroom Assessments

!Student Work Samples

!Activities for Staff Development

!Use www.isbe.net to find resources



Standards Are
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• Goals are the most general of the statements about learning. There are 30 state goals 
over seven learning areas. 

• Learning Standards are aligned under each goal area.  The Illinois Learning Standards 
in some learning areas such as Social Science are still broad statements.  However, most 
of the process standards in Reading and Math are more specific. 

• Benchmarks further describe learning at 5 levels:
– Early Elementary
– Late Elementary
– Middle/Junior High
– Early High School
– Late High School

• Performance Descriptors are resources that help to make the standards and 
benchmarks more specific. They evolved from the State Goals and Standards with each 
layer adding more detail and specificity. 

1. The primary purpose of the Performance Descriptors is to provide educators with clear 
descriptions of the performance expectations for the ILS stage by stage (grade by grade).

2. Performance Descriptors supplement the ILS.  The descriptors are not required, nor are 
they an exhaustive listing of all expectations. 

3. Performance Descriptors are classroom resources to help teachers plan their own 
curriculum.

4. The current Performance Descriptors are available on the ISBE web-site (www.isbe.net)

Learning 
Standards

Performance Descriptors

Goal

Benchmarks
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Illinois Learning Standards

Standards Benchmark Levels Benchmark StatementsGoal
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Performance Descriptors for Illinois Learning Standards

Early Elementary

Grades 1-3

Late Elementary

Grades 4 - 5

Grades 4-5-6Grades 3-4-5Grades 2-3-4Grades 1-2-3Grades 1-2

Stage EStage DStage CStage BStage A

Grades 
10-11-12

Grades 8-9-10Grades 7-8-9Grades 6-7-8Grades 5-6-7

Stage JStage IStage HStage GStage F

Middle/Junior High School

Grades 6 - 8

Late High 
School

Grades 11-12

Early High 
School

Grades 9-10
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Performance Descriptors
• The design of the Performance Descriptors is to show increased 

performance incrementally through 10 stages of educational development.  
• This means the content, skills and reasoning get more in depth as the 

continuum is followed through stage J.  
• This does not mean that the students in 1st grade or 2nd grade don’t reason-

rather they reason like 1st or 2nd graders.
• There are 10 stages for each standard.  
• The stages can roughly correspond to grade levels.  Stage A is for 1st grade, 

Stage J is for the late high school level.
• However, a range of grades could be part of each stage, because students in 

your class are not all at the same place at the same time.
Example
• If a 2nd grade teacher working on curriculum wanted to know where to begin, 

the suggestion is to start with stage B but also to look back at Stage A and 
ahead to Stage C.  

• Schools also have different curricula and may have items from one stage at a 
different grade level from another school.
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Stage B:  Goals, Standards and Performance Descriptors

Goal 1: Read with understanding and fluency.

Standard 1A: Apply word analysis and vocabulary skills to 
comprehend selections.

Benchmark 1A.1a. Apply word analysis skills (e.g., phonics, 
word patterns) to recognize new words.

Performance Descriptors
• Use phonics to decode new words in age-appropriate material.
• Use phonological awareness knowledge (e.g., isolate, blend, 
substitute, manipulate letter sounds) to identify phonetically regular 
one and two syllable words.
• Recognize 300 high frequency sight words.
• Use a variety of decoding strategies (e.g., phonics, word 
patterns, structural analysis, context clues) to recognize new 
words when reading age-appropriate material.
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Specificity of Statements
The previous slide shows an example of the hierarchy from Goal to Performance 

Descriptors for Stage B, which could be the 2nd grade level.
• Goal 1 is a very broad statement.  Basically, it says we want students to know 

how to read.

• 1A is the standard.  It is the first breakdown and the initial target for learning. 
It would be repeated in many lessons.

• 1A.1a is the Benchmark statement.  It helps to define the standard further.  
This statement is more specific than the standard.

• Descriptors are listed at the bottom of the slide.
• These are very specific and help to clarify the standard.  Notice the grain size 

of the statement.   These statements are more at the level for teaching and 
assessing in the classroom.  Several of these statements could be put together 
in the same unit of study and even combined with descriptors from other ELA 
Standards or those from a different learning area.
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Performance Standards

Performance Standards
include all of the following:

!Performance Descriptor
!Assessment Task
!Performance Levels (based on a 

Rubric) with Student Work Samples

The performance descriptors and assessment tasks were written 
by teachers.  Teachers field tested each assessment and scored 
the student work samples.
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Classroom Assessments

Each assessment is organized in the following manner:

Performance Standard

Procedures for Instruction, Assessment, and Evaluation

Time Frame

Resources

Exemplars at Meets and Exceeds levels
See Teacher’s Guide to Classroom Assessments on CD or www.isbe.net for more information
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RUBRIC:  Continuum of Evidence
From Present/Correct to Absent/Incorrect

Exceeds

All or almost all evidence is 
present and correct

Little evidence is 
absent or incorrect

Evidence is Present and Correct

Meets 
Most evidence is present 
and correct

Some evidence is 
absent or incorrect

Approaches

Some evidence is present 
and correct

Most evidence is 
absent or incorrect

Begins

Little evidence is 
present and correct

All or almost all
evidence is absent 
or incorrect

Evidence is Absent or Incorrect
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Award Certificate for a Character

NAME__________________ DATE______________________
! Exceeds 15 - 16 total points ! Approaches 7 - 10 total points
! Meets 11 - 14 total points ! Begins 4 - 6 total points

See English/Language Arts assessments on www.isbe.net for task specific RUBRIC’s

•Articulates clear 
understanding of meaning of 
story.
•Expands understanding to 
other situations and 
instances, especially from 
student’s world

•Effective use of 
references to the text
•Usually distinguishes 
between main ideas and 
details.

•Identifies and makes 
use of most of these 
story elements:

Plot/subplot
Character
Setting
Theme
Conflict
Resolution

•Certificate is neat and 
attractive
•Certificate title is 
appropriate for 
character
•All information is 
accurate

3

•Articulates clear 
understanding of the 
meaning of the story
•Expands understanding to 
other situations and 
instances, especially those 
from the student’s world
•Elicits evidence to assure 
others see similar 
connections

•Effective use of 
references to the text.
•Effective use of 
references to the text
•Clearly distinguishes 
between main ideas and 
details
•Clearly distinguishes 
between explicit and 
inferred information used 
as reason for reader’s 
opinions

•Identifies and makes 
use of these story 
elements:

Plot/subplot
Character
Setting
Theme
Conflict
Resolution 

•Effectively 
manipulates the 
storyline in a way that 
supports the award.

•Certificate is neat and 
attractive.
•Certificate title is 
appropriate for 
character
•All information is 
accurate
•Four or more reasons 
(accomplishments) are 
provided 

4

Comprehension/ 
Connection to Real WorldBasis for Interpretation

Use of Literary 
Elements

Certificate Accuracy 
and Appearance

http://www.isbe.net/
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In your group: 
• Choose one of the following four examples given in this 

power point (Stage D – KWL Chart, Stage E – Dear Abbey, 
Stage F – Award Certificate for a character, Stage H – Story 
Scrapbook, Stage J – Letter to the Editor); 

• read the task; 
• review the rubric and identify the dimensions used in this 

task.  Look at the evaluation procedure (last step) in the 
assessment;

• evaluate the two student work samples using the rubric 
provided with the assessment item; and

• determine which sample meets the criteria and which 
sample exceeds the criteria.

Group Activity One
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K-W-L Chart
Performance Standard 1B.D
Prepare a K-W-L chart, applying the following strategies while reading a nonfiction 
selection accordingly:

• Inferring:  Accurately infer answers to four questions.
• Identifying a purpose for reading:  Correctly chose purpose for reading 

and select appropriate information to answer all questions; list four or 
more questions in the “W” part of the chart.

• Connecting prior knowledge:  List more than four things about the topic.
• Comprehending:  List four or more answers in the “L” part of the chart.

Procedures
In order to understand reading strategies to improve understanding and fluency (1B),
students should experience sufficient learning opportunities to develop the following:

• Choose purposes for reading before and during reading.
• Infer before, during, and after reading.
• Select and use appropriate strategies according to textual complexities 

and reader purpose before and during reading.
• Make connections to related topics or to other situations.
• Clarify understanding continuously (read ahead, use visual clues) during 

reading.
• Apply self-monitoring techniques to adjust rate and utilize various 

resources according to purposes and materials.
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K-W-L Chart
Performance Standard 1B.D 
Procedures continued
2. Have students review and discuss the K-W-L chart and task to be 

completed, and how the rubric will be used to evaluate it.  Go through 
a K-W-L demonstration activity on the board with all students 
participating (see sample K-W-L chart). 

3. Distribute copies of the K-W-L chart worksheet, which each student is 
to complete independently.  Have each student choose a nonfiction 
text (or assign one) and complete the K and W portions of the chart 
drawing on prior knowledge and background knowledge.  Ask 
students to list four things they know about the topic under “K” and 
four questions about things they would like to learn about under “W.”   
On the back of their K-W-L charts, ask student to make predictions to 
answer the questions they asked in the W part of the chart. 

4. While they are reading the text, have students write answers to their 
questions under “L” on the chart as they find the information.  
Students should check their predictions for accuracy during reading to 
confirm or reject their original predictions.  Students should make note 
which information was not available in the reading selection to answer 
their questions.  (See example.)

5. Evaluate each student's performance using the rubric.  Add each 
student's scores to determine the performance level.
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K-W-L Chart

Examples of Student 
Work

• Meets
• Exceeds
Time Requirements
• Two class periods

Resources
• Copies of K-W-L 

Chart
• Nonfiction text
• Technology if 

appropriate and 
available

• K-W-L Chart Rubric
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K-W-L Chart
NAME _______________________________ DATE__________________________________
Exceeds 15 - 16 total points
Meets 11 - 14 total points
Approaches 7 - 10 total points
Begins 4 - 6 total points

•Student correctly listed 3 
answers in the “L” part of 
the chart. 

•Student listed 3 things 
he/she knows about the 
topic. 

•Student usually chose 
purpose for reading and 
selected appropriate 
information to answer 3 
questions.
•Student listed 3 
questions in the “W” part 
of the chart.

•Student accurately 
infers answers to 3 of 
his/her questions 

3

Student correctly listed 4 
or more answers in the “L” 
part of the chart.

•Student listed more than 4 
things he/she knows about 
the topic.

•Student correctly chose 
purpose for reading and 
selected appropriate 
information to answer all 
of his/her questions.
•Student listed 4 or more 
questions in the “W” part 
of the chart.

•Student accurately 
infers answers to 4 of 
his/her questions.

4

ComprehensionConnecting Prior 
Knowledge

Purpose for 
reading

Inference
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Sample K-W-L Chart
TOPIC – TORNADOES

L
What I Learned

Tornadoes happen 
during certain months.

They can injure people.

Seek shelter.

Yes, we do.
This answer was not 
found in the article that 
I read.

W
What I Want to Learn

When do tornadoes 
happen?   

What kind of damage 
do they do? 

What should I do if a 
tornado comes?

Do we have tornadoes 
in our state?

K
What I Know

Tornadoes are powerful 
storms.

The wind whirls in a 
circle.    

Some states do not 
have tornadoes. 

Tornadoes do not have 
snow in them.
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K-W-L Chart
Student Work Samples

Wait until the activity is finished before moving to the next slide.
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K-W-L Chart
“Meets”
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K-W-L Chart
“Meets”

The field test teachers suggested the following points:

Student accurately inferred answers to most questions 
and chose appropriate information from the text to 
verify predictions and answer questions.
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K-W-L Chart
“Exceeds”
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K-W-L Chart
“Exceeds”

The field test teachers suggested the following 
points:

Student presented appropriate questions for W 
in K-W-L and provided accurate answers to all 
of those questions after having read the text. 
Likewise the 6 predictions are insightful and 
well verified.
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Dear Abbey-Colonial Style

Performance Standard 3C.E
Assume the roles of a colonial young person and an adult 
to compose letters from each and communicate ideas 
accordingly:

• Using language and style:  Reflect the age, education, and culture of 
the letter writer; fit word choices to the time period in a creative 
manner; write a well-organized letter with good paragraphing and 
transitions.

• Including well-developed content:  State a problem/response that 
reflects circumstances and situation unique only to youth living in 
Colonial times; include a problem/response that is clearly explained 
and well developed; avoid errors that have an impact on conveying 
ideas.
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Dear Abbey-Colonial Style
Procedures
1. In order to communicate ideas in writing to accomplish a variety of purposes (3C),

students should experience sufficient learning opportunities to develop the 
following:

• Use appropriate language, detail, and format for a specified 
audience.

• Write creatively for a specified purpose and audience (e.g., short 
story, poetry, play, song, friendly letter).

• Use available technology to design, produce, and present 
compositions and multimedia works.

2. Have students review and discuss the assessment task and how the rubric will be used to evaluate 
their work.

3. Have each student assume the role of a young person living during colonial times.  Collaborate 
with the American history teacher to ensure students will have had the following learning 
opportunities: studied the Colonial period in American history and/or read literature from the era; 
been involved in appropriate pre-writing activities that required them to think about various 
problems/conflicts for young people of the Colonial period, and become familiar with advice-
column formats and age-appropriate examples.  

4. Have students think of a problem that would be typical of that era.
5. Have each student write a multi-paragraphed letter to Colonial Dear Abby to ask for advice 

regarding a problem.  The problem should reflect conditions and circumstances representative of 
Colonial times.

6. Later, ask students to trade letters, assume the role of a Colonial Dear Abby, and write a letter 
suggesting solutions to the problem that was “sent” to Colonial Dear Abby.

7. Evaluate each student’s letter to Colonial Dear Abby and the student’s Colonial Dear Abby
response letter, using the rubric.  Add each student’s scores to determine the performance level. 
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Dear Abbey-Colonial Style

Examples of Student 
Work

• Meets
• Exceeds
Time Requirements
• Two class periods

Resources
• Dear Abbey Colonial 

Style Rubric
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•Proposed solution addresses 
the problem directly.
•Solution reflects 
circumstances and situations 
that could occur in Colonial 
times.
• Response is well-
developed, well-organized 
and clear.

•Language and style 
generally reflect that of an 
adult.
•Language and style 
usually reflect the time 
period and culture in a 
creative manner.
•

•Problem reflects 
circumstances and 
situation that could 
occur in Colonial 
times.
•Problem is clearly 
explained and well-
developed.

•Language and style 
generally reflect the 
age, education, and 
culture of the young 
person.
•Most word choices fit 
the time period in a 
creative manner.

3

•Proposed solution addresses 
the problem directly.
•Solution reflects 
circumstances and situations 
unique to Colonial times.
•Response is well-developed, 
well-organized and clear.
•Errors are non-existent or 
have minimal impact on 
conveying ideas.

•Language and style 
reflect that of an adult.
•Language and style 
reflect the time period and 
culture in a creative 
manner.
•Letter is well organized 
with good paragraphing 
and transitions.

•Problem reflects 
circumstances and 
situation unique only 
to youth living in 
Colonial times.
•Problem is clearly 
explained and well-
developed.
•Errors are non-
existent or have 
minimal impact on 
conveying ideas.

•Language and style 
reflect the age, 
education, and culture 
of the young person.
•Word choices fit the 
time period in a creative 
manner.
•Letter is well 
organized with good 
paragraphing and 
transitions.

4

ContentLanguage and StyleContentLanguage and Style

Letter From the Young Person With the Problem

DEAR ABBY—COLONIAL STYLE
NAME__________________ DATE______________________
! Exceeds 15 - 16 total points ! Approaches 7 - 10 total points
! Meets 11 - 14 total points ! Begins 4 - 6 total points

Letter from Colonial Dear Abby
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Dear Abbey-Colonial Style
Student Work  Samples

Two pages for each.

Wait until the activity is finished before moving to the next slide.
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Dear Abbey-Colonial Style
“Meets”
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Dear Abbey-Colonial Style
“Meets”

The field test teachers suggested the following 
points:

The letter written form the young person, does 
have a major error in the closing paragraph. It 
needs NOT added in front of very. This 
conveys the incorrect message as it is written 
by the student. The theme used is not one 
unique to Colonial times. In addition, both 
letters contain several grammatical errors.
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Dear Abbey-Colonial Style
“Exceeds”
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Dear Abbey-Colonial Style
“Exceeds”

The field test teachers suggested the following 
points:

Student uses language, style and problem that 
is appropriate for time period reflected in letter 
written from the colonial young person. Dear 
Abby’s response addresses the problem 
adequately, providing a solution appropriate 
for Colonial times. Both letters are well 
written with minimal errors.
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Award Certificate for a Character
Performance Standard 1B.F
Students will select a character from among stories they have read and create 
an award certificate based upon literal and inferential information. In a three to 
five minute speech, the student will present the criteria used for the award 
accordingly:
•Developing certificate accuracy and appearance:  create a neat and attractive 
appearance; include title for character; include accurate information; provide 
reasons (accomplishments) for certificate.
•Using literary elements:  identify and make use of story elements (e.g., 
plot/subplot, character, setting, theme, conflict, resolution); manipulate the 
storyline in a way that supports the award.
•Developing a basis for interpretation:  use text references; distinguish between 
main ideas and details; distinguish between explicit and inferred information 
used as reason for reader’s opinions.
•Comprehending connecting to real world:  articulate understanding of the 
meaning of the story; expand understanding to other situations and instances, 
especially those from the student’s world; elicit evidence to assure others see 
similar connections.
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Award Certificate for a Character
Procedures

1.  In order to apply reading strategies to improve understanding and fluency 
(1B), students should experience sufficient learning opportunities to develop the 
following:

• Build and support plausible interpretations with evidence from the text 
through collaboration with others.

• Make connections to real world situations or related topics before and 
during reading.

• Identify main plot elements, conflicts, and themes in a variety of texts.
• Distinguish between significant and minor details.
• Connect and clarify main ideas and concepts and identify their 

relationship to other sources and topics.
• Demonstrate an accurate understanding of important information in the 

text by focusing on key ideas presented explicitly and implicitly.
• Summarize ideas from text to make and defend accurate inferences about 

character traits and motivations.
2. Have students review and discuss the assessment task and how the rubric will 

be used to evaluate their work.
3. After having read several short stories or novels, students are told to select a 

character who they feel deserves a certificate award for demonstrating traits 
that would make that character a hero during that time and under those 
circumstances [setting of the story] and during the present time. 



37

Award Certificate for a Character

Procedures continued
4. Students will independently create the award certificate during class 

time starting only with the generic form provided.  (The final 
certificate must be based on literal and inferential information taken 
from the story.)

5. After his/her certificate is completed, each student will present a 3-5 
minute “awards ceremony” speech explaining why the character 
deserves the award both then and now. All evidence must come from 
the story.

6. Statements of “reasons” must distinguish between both major and 
minor accomplishments of the character and between obvious and 
implied qualities that would make the character a hero both today and 
during the time the story takes place. 

7. Evaluate each student’s awards presentation using the rubric.  Add 
each student’s scores to determine the performance level.
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Award Certificate for a Character

Resources
•Copies of all stories read
•Copies of the generic award 
certificate
•Writing materials
•Clock or stop watch
•Award Certificate for a Character 
Rubric

Note: Adapted from Kuta, Katherine 
W.  What A Novel Idea.  Englewood, 
Colorado:  Teacher Idea Press, 1997, 68-
70.

Examples of student work
• Meets

• Exceeds

Time Requirements
•Three to five minutes per student for 
presentations
•Awards should be presented after several 
novels/stories have been read (several 
weeks into the term) so that students have 
many characters from which to choose.  
•Total time required for project is 
approximately nine weeks.
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Award Certificate for a Character
________________________________

Awarded to

__________________________________________________________________
In recognition of the following accomplishments:

_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________

Given the _____day of _____________, in the year ___________

By

__________________________________________________________________
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Award Certificate for a Character

Rubric note:  This rubric evaluates content of certificate and the justification for its presentation.

NAME__________________ DATE______________________
! Exceeds 15 - 16 total points ! Approaches 7 - 10 total points
! Meets 11 - 14 total points ! Begins 4 - 6 total points

•Articulates clear 
understanding of meaning of 
story.
•Expands understanding to 
other situations and 
instances, especially from 
student’s world

•Effective use of 
references to the text
•Usually distinguishes 
between main ideas and 
details.

•Identifies and makes 
use of most of these 
story elements:

Plot/subplot
Character
Setting
Theme
Conflict
Resolution

•Certificate is neat and 
attractive
•Certificate title is 
appropriate for 
character
•All information is 
accurate

3

•Articulates clear 
understanding of the 
meaning of the story
•Expands understanding to 
other situations and 
instances, especially those 
from the student’s world
•Elicits evidence to assure 
others see similar 
connections

•Effective use of 
references to the text.
•Effective use of 
references to the text
•Clearly distinguishes 
between main ideas and 
details
•Clearly distinguishes 
between explicit and 
inferred information used 
as reason for reader’s 
opinions

•Identifies and makes 
use of these story 
elements:

Plot/subplot
Character
Setting
Theme
Conflict
Resolution 

•Effectively 
manipulates the 
storyline in a way that 
supports the award.

•Certificate is neat and 
attractive.
•Certificate title is 
appropriate for 
character
•All information is 
accurate
•Four or more reasons 
(accomplishments) are 
provided 

4

Comprehension/ 
Connection to Real WorldBasis for Interpretation

Use of Literary 
Elements

Certificate Accuracy 
and Appearance
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Award Certificate for a Character
Student Work Samples

Wait until the activity is finished before moving to the next slide.
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Award Certificate for a Character
“Meets”
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Award Certificate for a Character
“Meets”

The field test teachers suggested the following points:

Student gives accurate, clear understanding of story 
using effective text references. Usually, the student 
distinguishes between main ideas and details. Overall 
the certificate is neat and attractive.
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Award Certificate for a Character
“Exceeds”
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Award Certificate for a Character
“Exceeds”

The field test teachers suggested the following points:

Student displays an extremely clear understanding of the 
story. Outstanding identification  and use of literary 
elements are used to support the award. Frequent 
connections to student's world are given. Certificate is neat 
and attractive.
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Story Scrapbook
Performance Standard 2A.H

After reading and discussing several literary works (e.g., fiction –
Animal Farm, Lord of the Flies, The Giver and nonfiction –The Diary 
of Anne Frank) as a class, pairs of students will develop a comparison 
worksheet using one nonfiction selection and one fiction selection for 
a class scrapbook accordingly:

• Identifying key elements:  identify key elements such as title, author, 
author’s point of view, setting characters, characterization techniques, 
culture, conflict, and theme; identify the details that reveal the genre, 
historical period, political/social content, symbolic pictures; place 
differences in proper place on worksheet; place similarities in proper 
place on worksheet.

• Developing story scrapbook page:  use all components on the 
scrapbook page; use correct English conventions; use symbolic 
pictures.
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Procedures
1 In order to understand how literary elements and techniques are used to 

convey meaning (2A), students should experience sufficient learning 
opportunities to develop the following:

• Read extensively.
• Explain how an author uses specific techniques to achieve intended 

effect.
• Explain how specific techniques (e.g., dialect) enhance 

characterization.
• State how changes in technique might affect aspects of the story.
• Analyze nonfiction (e.g., 5 W’s).
• Identify details that reveal the genre used (e.g., short stories, 

novels, dramas, poetry, biographies).
• Use textual structure, word choice and style to identify details that 

reveal the author’s view point.
2 Have students review and discuss the assessment task and how the rubric 

will be used to evaluate their work.
3 The student will have prior knowledge of literary genres, story elements, 

literary terms, culture/society, and historical periods.
4 Familiarize students with the concept of scrapbooks.
5 The students will be divided into pairs.
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Procedures continued
6 After reading, summarizing, and discussing several literary works as a class, the 

pairs will select two literary works, one fiction and one non-fiction, for the 
development of two scrapbook pages.

7 The pair will develop one scrapbook worksheet page based on one fiction selection 
and one scrapbook task sheet page based on one nonfiction selection.

8 The following information will be included on the scrapbook task sheet for each type 
of literature:

• Title
• Author and author’s point of view
• Setting (place and time period) (When, where)
• Major character (Who)/characterization techniques used (one example) (e.g., 

thoughts/feelings/speech/ behavior/opinion/reactions/personality/physical traits)
• Culture
• Conflict (Why) Major/Minor
• Theme (What)
• Literary term
• Identify the details that reveal the genre
• Historical period
• Political/Social Content (if applicable)
• Symbolic pictures

9 The information recorded on the task sheet will be used to develop two scrapbook 
pages.

10 Evaluate each student’s performance using the rubric.  Add each student’s scores to 
determine the performance level.
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Story Scrapbook

Examples of Student 
Work

• Meets
• Exceeds
• Time Requirements

– Two to three class 
periods

Resources
• Literary selections
• Writing materials/art 

supplies
• Copies of the task 

sheet
• Story Scrapbook 

Rubric
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Major Character(s) and 
characterization 
techniques used (one 
example):
(e.g., thoughts, feelings, 
speech, behavior, opinions, 
reactions, personality, 
physical traits)

Setting:
Place:
Time Period:

Author’s Point of View:

Title:
Author:

Similar/DifferentNonfiction Fiction Elements

GROUP MEMBER’S NAMES______________________DATE_________
______________________ 

Story Scrapbook
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STORY SCRAPBOOK

NAME_____________________________ DATE_________________________ 
! Exceeds 7-8 total points
! Meets 5-6 total points
! Approaches 3-4 total points
! Begins 2 total points

•Most components are used on the 
scrapbook page.
•Usually used correct English 
conventions.
•Usually uses symbolic pictures.

•Identifies 10-11 key elements:
-Title                         -Characterization                -Details that reveal
-Author                       techniques                         genre
-Author’s point of      -Culture                             -Historical Period
view                         -Conflict                            - Political/Social 

-Setting                      -Theme                                content
-Characters                -Literary term                    -Symbolic pictures

•Consistently places differences in proper place on worksheet.
•Consistently places similarities in proper place on worksheet.

3

•All components are used on the 
scrapbook page.
•Consistently used correct English 
conventions.
•Consistently uses symbolic pictures.

•Identifies all key elements:
-Title                         -Characterization                -Details that reveal
-Author                       techniques                         genre
-Author’s point of      -Culture                             -Historical Period
view                         -Conflict                            - Political/Social 

-Setting                      -Theme                                content
-Characters                -Literary term                    -Symbolic pictures

•Consistently places differences in proper place on worksheet.
•Consistently places similarities in proper place on worksheet.

4

Story Scrapbook PagesElements
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Story Scrapbook
Student Work Samples

Two samples for each

Wait until the activity is finished before moving to the next slide.
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Story Scrapbook 
“Meets”
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Story Scrapbook 
“Meets”
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Story Scrapbook 
“Meets”

The field test teachers suggested the following points:

Most of the items from the task sheet appear on the 
pages. Items are labeled. Basic descriptions of the 
story components are noted.
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Story Scrapbook
“Exceeds”
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Story Scrapbook
“Exceeds”
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Story Scrapbook 
“Exceeds”

The field test teachers suggested the following points:

All elements but one are correct and most appear on 
the scrapbook pages. Details on the pages are clearly 
and logically presented. 
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Letter to the Editor
Performance Standard 3C.J

Each student will write a letter to the editor of his/her local newspaper in which he/she 
addresses a current issue in the community. He/she will then write a friendly letter to a 
friend or pen pal who lives in a different region, telling the friend what he/she wrote 
about in the letter to the editor.  The two letters will be evaluated for adjustments to 
audience and occasion, with an emphasis on adjustments to style, tone, level of 
formality, vocabulary, format, and structure, and the results will be rated accordingly:

LETTER TO THE EDITOR
• Formatting the letter:  include the components of a business letter (i.e., return address, 

date, inside address, salutation, body, closing, signature); place components (e.g., 
margins, spacing, paragraphing, sequence of components) on the page; punctuate 
components.

• Organizing content – Message and Tone:  include five required parts of the message 
(i.e., person addressed, nature of the problem, how it was discovered, what will satisfy 
the writer, how to reach writer) in the body; use formal tone; use appropriate language.

INFORMAL (FRIENDLY) LETTER
• Formatting the letter:  include components of the friendly letter (i.e., date, salutation, 

body, closing, signature); place components (e.g., margins, spacing, paragraphing, 
sequence of components) on the page; punctuate components.

• Organizing content – Message and Tone: include in the body, the parts of the message 
recorded in the business letter; use informal tone.
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Procedures
Letter to the Editor

1. In order to communicate ideas in writing to accomplish a variety of purposes 
(3C), students should experience sufficient learning opportunities to develop the 
following:

• Write on one topic for different audiences by adjusting tone, voice, 
vocabulary, and grammar conventions.

• Accomplish the assumed purpose (e.g., job application, resume, 
petition).

• Apply appropriate format and structure that effectively address a 
variety of real-life situations.

• Adjust voice, tone, vocabulary, and grammatical conventions 
according to purpose and audience.

• Evaluate a variety of compositions for purpose, structure, content, 
and details.

2. Have students review and discuss the assessment task and how the rubric will be 
used to evaluate their work.

3. Students will have studied letters to the editor and friendly letters with an 
emphasis on the proper tone, style, format, and vocabulary for each. 

4. Students will have written several practice letters to the editor and friendly 
letters prior to the assessment.

5. Each student will write a letter to the editor of the local newspaper on a topic 
selected by the student of with limited support from the teacher.

6. Each student will then write a friendly letter to someone outside the circulation 
area of the newspaper, telling a friend what was said to the editor.

7. Evaluate each student’s performance using the rubric.  Add each student’s 
scores to determine the performance level.
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Letter to the Editor

Examples of Student 
Work

• Meets
• Exceeds
Time Requirements
• Two class periods

Resources
• Writing materials, 

including available 
technology

• Copies of the writing 
assignment

• Letter to the Editor 
Rubric
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•Most parts of the message 
recorded in the letter to the 
editor are present in the body 
paragraphs.
•Usually uses informal tone 
of voice.

•Most components of the 
friendly letter are present.
•Most components are 
properly placed on the page.
•Most components are 
properly punctuated.

•All required parts of the 
message are present in the 
body.
•Usually uses formal tone.
•Usually uses appropriate 
language.

•Most components of a 
business are present.
•Most components are 
properly placed on the page.
•Most components are 
properly punctuated.

3

•All parts of the message 
recorded in the letter to the 
editor are present in the body 
paragraphs.
•Consistently uses informal 
voice.

•All components of the 
friendly letter are present 
(i.e., date, salutation, body, 
closing, signature).
•All components (e.g., 
margins, spacing, 
paragraphs, sequence of 
components) are properly 
placed on the page.
•All components are properly 
punctuated.

•All required parts of the 
message are present in the 
body.
•Consistently uses formal 
tone.
•Consistently uses 
appropriate language.

•All components of a 
business letter are present 
(i.e., return address, date, 
salutation, body, closing, 
signature).
•All components (e.g., 
margins, spacing, 
paragraphs, sequence of 
components) are properly 
placed on the page.
•All components are properly 
punctuated.

4

Content – Message and 
Voice

FormatContent – Message and 
Tone

Format

INFORMAL (FRIENDLY) LETTERLETTER TO THE EDITOR

Letter to the Editor
NAME__________________ DATE______________________
! Exceeds 15 - 16 total points ! Approaches 7 - 10 total points
! Meets 11 - 14 total points ! Begins 4 - 6 total points
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Letter to the Editor
Student Work  Samples

Two pages for each.

Wait until the activity is finished before moving to the next slide.
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Letter to the Editor
“Meets”
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Letter to the Editor
“Meets”
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Letter to the Editor
“Meets”

The field test teachers suggested the following points:

The letter to the editor is informal in tone in some 
places The friendly letter copies the content of the 
formal letter, but misses the friend-to-friend tone. 
Minor errors in mechanics and usage in both letters.
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Letter to the Editor
“Exceeds”
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Letter to the Editor
“Exceeds”
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Letter to the Editor
“Exceeds”

The field test teachers suggested the following points:

The letter to the Editor is well written with good 
sources of information incorporated smoothly. The 
friendly letter nicely summarizes the ides in a causal 
manner.
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Should You Try This At Home?
Group Activity Two

• Organize a group of teachers who are teaching the same grade level or 
same content.

• Choose one of the assessments from the CD or web-site and review it 
carefully.

• Become familiar with the RUBRIC and see if you can use it to score 
the student work samples given in the assessment.  Do this without 
knowing which one is meets and which one exceeds.

• All of teachers in the group should teach the lesson and give the same 
assessment.

• The teachers should bring their student work from the assessment to a 
meeting and practice scoring each other’s work.  Compare your scores 
to the scores of the other teachers in the group.  See if you have the 
same score and similar reasons why the group came up with this score.

• Keep practicing until everyone can use the RUBRIC consistently and 
accurately.



71

Resources for Group Activity Two

• An appropriate assessment at the grade level.
• Appropriate RUBRIC for the assessment 
• Sample student work with the assessment
• Resources are found on www.isbe.net
• Your own students’ work

http://www.isbe.net/
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If you have questions or ideas about the 
Classroom Assessments or Performance 
Descriptors please call:

• Illinois State Board of Education
• Curriculum and Instruction
• 217/557-7323
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