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This presentation Is designed to help groups
of teachers use the Performance Descriptors
and the Classroom Assessments. Before
using this with groups of teachers review
the presentation and print some of the items




Topicsln This Presentation

» Standards as Achievement Targets

» Performance Descriptors
» Classroom A ssessments
» Student Work Samples
»Activities for Staff Devel opment




Standards Are
Achievement Targets

/ Standards

Benchmarks

Performance Descriptors




Goals are the most general of the statements about learning. There are 30 state goals
over seven learning areas.

L ear ning Standar ds are aligned under each goal area. The Illinois Learning Standards
in some learning areas such as Social Science are still broad statements. However, most
of the process standards in Reading and Math are more specific.
Benchmar ks further describe learning at 5 levels:
— Early Elementary =i
— Late Elementary tandards

— M |dd| d\]unl Or ngh / Benchmarks \

— Early High School _
— Late ngh &:hool / Performance Descriptors \

Perfor mance Descriptor s are resources that help to make the standards and
benchmarks more specific. They evolved from the State Goals and Standards with each
layer adding more detail and specificity.

The primary purpose of the Performance Descriptorsisto provide educators with clear
descriptions of the performance expectations for the ILS stage by stage (grade by grade).
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Performance Descri Btors for lllinois Learni ng Standards

Early Elementary L ate Elementary

Grades 1-3 Grades4 -5
Stage A Stage B Stage C Stage D Stage E

Grades 1-2 Grades 1-2-3 | Grades 2-3-4 | Grades 3-4-5 | Grades 4-5-6

Middle/Junior High School
Grades6 - 8

Stage F Stage G Stage H

Grades 5-6-7 | Grades 6-7-8 | Grades 7-8-9




Perfor mance Descriptors

The design of the Performance Descriptorsisto show increased
performance incrementally through 10 stages of educational development.

This means the content, skills and reasoning get more in depth as the
continuum is followed through stage J.

This does not mean that the studentsin 1t grade or 2" grade don’t reason-
rather they reason like 1t or 2" graders.

There are 10 stages for each standard.

The stages can correspond to grade levels. Stage A isfor 13 grade, Stage Jis
for the late high school level.

However, arange of grades could be part of each stage, because studentsin
your class are not all at the same place at the same time.

Example

If @107 grade teacher working on curriculum wanted to know where to begin,




Stage I. Goals, Standards and Performance Descriptors

Goal 19: Acquire movement skills and understand concepts
needed to engage in health-enhancing physical activity.

Standard 19B: Analyze various movement concepts and
applications.

Benchmark 19B.4 Analyze various movement patterns for
efficiency and effectiveness.

Performance Descriptors
*Analyze the effectiveness of avariety of skills based on the application of biomechanical
principles and mechanically correct form (typically, moving into position, establishing a
balanced base, preparatory phase, movement phase, follow through, and return to base).
*Demonstrate mechanically correct form (moving into position, establishing a balanced
base, preparatory phase, movement phase, follow through, and return to base) of a variety of
mani pulative skills within a game or performance setting.

*Observe classmates or a self-video and evaluate a variety of skills based on the application
of biomechanical principles (moving into position, establishing a balanced base, preparatory
phase, movement phase, follow through, and return to base).




Specificity of Statements

The previous slide shows an example of the hierarchy from Goal to Performance
Descriptors for Stage |, which could be the 9 or 10" grade level.

o Goal 19 isavery broad statement. Basicaly, it says we want students to be healthy
and physically fit.

 19Bisthestandard. Itisthefirst breakdown and theinitial target for learning. It would
be repeated in many lessons.

e 19B.4isthe Benchmark statement. It helpsto define the standard further. This
statement is more specific than the standard.

Descriptors are listed at the bottom of the slide. These are very specific and help to
clarify the standard. Notice the grain size of the statement. These statements are more
at the level for teaching and assessing in the classroom. Several of these statements
could be put together in the same unit of study and even combined with descriptors

from other Physical Development/Health Standards or those from a different

learning area.



Per for mance Standar ds

Performance Standards
Include all of the following:
» Performance Descriptor

» Assessment Task

» Performance Levels (based on a
Rubric) with Student Work Samples

The performance descriptors and assessment tasks were written

by teachers. Teacherswill field test each assessment and score
the student work samples.




Classr oom Assessments

Each assessment is organized in the following manner:

Exemplars at Meets and Exceeds levels

See Teacher’ s Guide to Classroom Assessments on CD or www.ishe.net for more information




RUBRIC: Continuum of Evidence
From Present/Correct to Absent/I ncorr ect

Evidenceis Present and Correct

Exceeds

All or aimost all evidenceis
present and correct

Little evidenceis
absent or incorrect

M eets i .

Most evidence is present aSt(J)—metec\)/rl iremcr:]grerleit

and correct Sen
Approaches
Some evidence is present Most evidenceis
and correct absent or incorrect
Begins

J All or almost all

Little evidenceis evidence is absent

present and corfect or incorrect




PHYSICAL DEVELOPMENT RUBRIC (Goals 19 and 20)

Meets - no more than one 2 and all others 3s and 45
Approaches - no more than ong | and all odhers 25, 35, or 43
Feegins - at least o | all 3 areas of the rubric

When all dunensions of this mbiic ane wsed, the following entenia shoild be used to deterinmne the
performance levels:
Exceeds - no more than one 3 and all other 45 on the dimensions

1f ull dimensions of this rubric are w used, see the assessment, tself, to determine how o score the
sisdent work and determine the performance levels,

Score KNOWLEDGE PERFORMANCE EXPLANATION
Knows and can distinguish Explains what was done and
between physical education Demonstrates skill in whiv and judpees the quality of
terms, facts, concepts, execution of movement, the product
principles, theories of erention of movement and
miethaods amalysis of nuwvemsent

4 [hescnptons and Demoistration of skill, Explanation = organized,
identification of phvsical filness, strategics, gams or effective amd correct:
education terms, facls, danee is thorough, evaluation of quality is
coneepts, panciples, theorigs | appropriate, and accurate, complete and accurate,
or methods are complete and
COrrect.

3 [escrptons anmd Muostof the demonstranion of | Most of the explanation is
wentification of phyvsical skill, filmess, strategies, pame | organized, effective and
education terms, facts, or dance is thorough, correct; most of the
concepls, prnciples, theories | appropriate, and socurate. evaluation of quality is
or methods are mostly complete and accurnate,
complete and comrect.

2 Descnptions aml Demsoastration of skill, Some of the explanation is
identification of phiysical filness, stralegies, gams of organized, effective and
education terms, facs, danee iz somewhat, correct: some of the
concepts, pranciples, theories | appropriate, and scourate. evaluation of quality is
or methods are somewhat complete and accurabe,
complete and comect.

1 [hescrptons and Demonstration of skill, Lintle of the explanation is
wentification of plivsical filness, straleies, pame or organized, effective and
cducation terms, facts, danee is minimally correct; little of the evaluation
concepls, pranciples, theories | appropriate and aceurile, of guality is complete and
or methods are minimally aceurate,
pre=eil or corned

] All descnptions identification | All demonstration of skill, All of the explanation s
nl'ph}-‘:‘-ic:ll education terms, filness, strategies, gams of missing and'or lacks
facts, concepls, prnciples, dance 15 missing and/or organization; all of the
theories or methaeds are InooTrect. evaluation of guality is
ifiis=ing and/of imcofrect missing aid'or lacks

organization.

See Physical Development/Health assessments on

for task specific RUBRIC's


http://www.isbe.net/
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In your group:

UV 2y

Choose one of the following four examples given in this
power point (Stage A — ldentifying Body Parts, Stage F —
Team Sport Skills'-Critical Cues Identification, Stage H —
Dangerous Situations, Stage | — Team Building);

read the task;

review the rubric and identify the dimensions used in this
task. Look at the evaluation procedure (last step) in the
assessment;

evaluate the two student work samples using the rubric
provided with the assessment item; and

determine which sample meets the criteria and which
sample exceeds the criteria.




Identifxing Bodx Parts

Performance Standard 23A.A

L ocate and position basic body parts on an outline

of a human being accordingly:
« Knowledge: Identify head, legs, arms, chest, feet, hands, eyes,
ears and nose on an outline of a human body.

» Application: Position eyes, ears and nose on an outline of a
human body.

e Communication: Name the body part.




Identifzing Bodz Parts

Procedures

1. Inorder to describe and explain the structure and function of the human
body systems and how they interrelate(23A), students should experience
sufficient learning opportunities to develop the following:

* ldentify basic body parts (head, legs, arms, chest, feet, hands, eyes,
ears, Nose).

» Position the eyes, ears and nose correctly on a human being.
Give each student a drawing depicting the outline of a human being.

Direct students to draw the eyes, ears and nose correctly on the outline of
the human body.

Print the name of a body part on the board as well as saying the name aloud.
Have the students print the body part name next to the appropriate structure
(part).

Monitor the students to be sure they understand what to do.

Evaluate each student’ s performance using the “Identifying Body Parts’
Rubric asfollows:

 Knowledge: Labeled all nine basic body parts correctly.
» Application: Positioned the eyes, ears and nose in the correct place.
e Communication: Named all nine basic body parts correctly.

ok WD
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Identifxing Bodx Parts

Examples of Student Work  Resources

 Meets * Drawing of the outline of
e Exceeds a human being for each
student

 Pencil with eraser for each
student

* Picture of the human body

 ldentifying Body Parts
Checklist

Time Requirements
« Oneclassperiod




Y |

NAME DATE
1 Exceeds 11 - 12 total points

1 Meets 9 - 10 total points

1 Approaches 6 - 8total points

1 Begins 1 - Stotal points

Checklist for rating

LABELED and NAMED CORRECTLY POSITIONED CORRECTLY

head ____eyes
ears
nose




|dentifying Body Parts
Student Work Samples

Wait until the activity is finished before moving to the next dlide.




|dentifying Body Parts
“Meets’




| dentifying Body Parts
“Meets’

The field test teachers suggested the following points:

L abeled and Named Correctly

Most of the parts were named but the |abels were not
accurate.




|dentifying Body Parts
“Exceeds’




| dentifying Body Parts %
“ Exceeds’ \!

The field test teachers suggested the following points:

L abeled and Named Correctly
All of the bo arts were named and labeled correctl




RN ORI
W CRLLICAL CUES IDENTIFICATION.

Performance Standard 19B.F

Students will describe critical cuesfor three team sport
skills selected from: basketball dribbling, soccer dribbling,
softball hitting, or volleyball volleying:

« Knowledge and Reasoning: Know the critical cues
for selected team sport skills.

» Performance: List five critical cues for each of the
selected sport skills.

» Explanation and Evaluation: Describe five critical
cues for selected sport skills.




R ORI
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Procedures

1. In order to analyze various movement concepts and applications (19B),
students should experience sufficient learning opportunities to develop the
following:

» Develop movement skills that demonstrate mechanically efficient
form (moving into position, establishing a balanced base, preparatory
phase, movement phase, follow through, and , return to base).

2. Have students review and discuss the assessment task and how the rubric will
be used to evaluate their work.

3. Students should have been instructed in severa team sports skills, and the
critical cues for executing the skills.

4. Students should be familiar with each test and the scoring criteria
5

. During the unit of instruction for the sport, the teacher will distribute pencil
and paper (or may create a worksheet) for students to list critical cues.
Students are told which skill to describe, and spend no more than 5 minutes

listing critical cues of each phase (moving into position, establishing a

balanced base, preparatory phase, movement phase, follow through, and ,

return to base).




B Vo TR a—
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Procedur es continued

6 Students are seated, and told which skill to describe the critical
cues, using the following categories: moving into position,
establishing a balanced base, preparatory phase, movement phase,
follow through, and, return to base.

7 Evaluate the student’ s performance using the attached rubric as
follows and add the scores to determine the performance level:

. Knowledge and Reasoning: Correctly analyzes various sport skills.
. Performance: Identifies at least 2 cues for all 6 phases of a skill.

. Explanation and Evaluation: The appropriate critical cues are listed
on the worksheet.



B /2o 4N
wCRLLICAL CUESIDENTIEICATION .

Examples of Student Work = Resources

 Meets e Fronske, H. (1997)

e Exceeds Teaching Cues for Sports
alls, Allyn and Bacon:
Boston

o Team Sport Skills
Critical Cues
|dentification Rubric

Time Requirements

e Each skill should be
described during the unit
It is taught, and no more
than 5 minutes for each

description.




7.1 V= =03 i S —
s CRITICAL CUES IDENTIEICATION

NAME DATE
[ Exceeds must receive 4 total points
] Meets must receive 3 total points
1 Approaches  must receive 2 total points
[ Begins must receive 1 total point
4 e Correctly identifies at least 2 cuesfor al 6 phases of a skill

3 e Correctly identifies one cue for all 6 phases of a skill

2 e Correctly identifies one cue for 4 or 5 phases of a skill

1 e Correctly identifies one cue for fewer than 4 phases of a skill




TEAM SPORT SKILLS
CRITICAL CUESIDENTIFICATION

Student Work Samples

Wait until the activity is finished before moving to the next dlide.




TEAM SPORT SKILLS
CRITICAL CUESIDENTIFICATION
“Meets’

_SPORT READY POSITION MOVEMENT FOLLOW THE ~© 1
d“_ ,n sk 2] PHASE 4 EHASE 5.




TEAM SPORT SKILLS
CRITICAL CUESIDENTIFICATION
“M%tsﬂ

The field test teachers suggested the following points:

Level 3




TEAM SPORT SKILLS
CRITICAL CUESIDENTIFICATION
“Exceeds’

SPORT BEADY POSITICN MOVEMENT W
AHARE L 2 PHASE 4




TEAM SPORT SKILLS
CRITICAL CUESIDENTIFICATION
“ Exceeds’

The field test teachers suggested the following points:

4 Leve
o Correctly identifies at least 2 cuesfor all 6 phases
of askill




Danger ous Situations

Performance Standard 24C.H

Predict the conseguences of dangerous situations
and know where & how to find available services
accordingly:

« Knowledge: Know what health related services are available.

» Application: Predict and analyze the effect of the
consequences of dangerous situations

« Communication: Explain completely and correctly the
consequences and available resources..




Danger ous Situations

Procedures

1. In order to demonstrate skills essential to enhancing health and avoiding
dangerous situations (24C), students should experience sufficient learning
opportunities to devel op the following:

» Predict the outcomes of being in dangerous situations (situations that
can negatively impact one of the dimensions of health).

2. Provide students with area services available from school or community
including family and friends that may help in making decisions.

Give the students the Dangerous Situation Worksheet to complete in small
groups.

Direct students to use available resources to predict a plausible consequence.

Evaluate each student’ s performance using the “Dangerous Situations’ Rubric
asfollows:

« Knowledge: Identified health related services correctly.
« Application: Analyzed effects of consequences appropriately.

« Communication: Explained predicted consequences and available
services completely.

ok W




Danger ous Situations

Examples of Student Work Resour ces
* Meets » Copies of Dangerous Situation
* Exceeds Worksheet
» Phone Books or school
Time Requirements directory
* Two class periods e Internet if accessible

o Sufficient time needs to be
spent deciding what the
outcome for each situation
could be.. Students might need
more time to find health-rel ated
resources and/or servicesin
their areato help solve the

problem.

« Dangerous Situations Rubric



Danger ous Situations

Dangerous Situations Task Sheet

Directions. Complete this worksheet by predicting possible outcomes for each situation. Use your
decision-making skills. Be sure to include a resource that could help you in making a good
choice.

1. Youareat aparty with no supervision and you notice the older kids are now drinking beer.
Y ou are an athlete in your high school.

Consequences:
What choices do you have:
Resour ce:

2. Your friends are adl at the mall shopping and when you get ready to leave, one of them tells
you she put a bracelet in your pocket from one of the stores. She wants you to walk out with
it now and give it to her later.

Consequences:
What choices do you have:

Resour ce:
Continued (see assessment)




Danger ous Situations

NAME DATE
] Exceeds average of 4
] Meets average of 3
) Approaches averageof 2
1 Begins average of 1

4 e Completed all of the situations and included a resource.
e Can describe thoroughly the consequences of what would happen in the situation.
Information was given in detail and with some thought.

Completed all of the situations but did not include any resource.
Some thought was given to each question, but not much detail.

Completed only 4 of the situations and included 2 resources.
Little thought was given to each question, and not much detail.

Completed only 2 of the situations and no resource was given.
Short one-word answers, no thought was given to the situation.




Dangerous Situations
Student Work Samples

Dargmiris B ek A lEE
S e e S

MrerSans | osies B o SirEe m Preoey prmsdie o oaTied 020 ey
s L i R PRy Hely e e e vl § ST
il PR O PR B g PR

[re——r— i e
T u_--—.—.n—-ﬂl—m--u..wﬂ

ey T R e [ l--n.ﬂl-l-l-J--i'-l-! T

b e e s - o omn all o Ty T Bl PR el peondor Fet G EEE @
e e P Y D T el b o e’ Pl sl
b . I Fr F - Craryema:l L
B Vi Sk il i e e e i [ ]
e e s ol e L R L Hemaams
— o : i Tomd reaam w @ P el ey sl wfes o gl i b wee
e I = - ; ora ol By by s e el e P o T e o one 6 TS
[ . : i LA PR e wesb rai T s el A ey e e o T Nl
ol P o By el e, v
—.-u..l-.—l-—l--r--h e e ol s 0 e sl [ "
il o e e m ke i e e s e w ol LTS . e .
Al » o, g - el . Povgl e o iy, il A o Pl b wlb R T
.h._' U - i it . sakingy s O of oy e s ek, e i 1 MET B3TOW OB
. = s [ s raowy el pums ol B P Bl TPalar. Yo rucmincsh, P ol

i
L

g rgepar rmbad e d b e PE CE PROOTEE Tobere Tl pis meiEdl

5. el e e e e o o ol o e e e Lo gl exa il s P ity O O . 'V el 1 il el O
- il " wrd Fead problery beosmer vow dis o 0@ O LEEPY TE DEe
e e e P .7 e - Dn::llln i
f [

o s pd pose comcren lin you Pl w isily T 1 BN gy
g 100 0 gl st i T S TRHE e sl spi Pl
& el b s TF DL LR DYDY @ el e sl
iy e EIANCRG  Thi bt rasie P ey dasid B v

T Tos o wou go ool w0 e Mes gy toal wited perreasr. Tro LAdDaTE: i 4K
ik groaz of bigh pows ol 15 D Lk fer m py reie 00 e T "I:hI.h. -

W e el Ercgh B ke O T . A, S e g 8
e ey o T beml. Mowl ol e sl o goad yeseers Fadl o
i Bl Tes fcd et noesmne: GO R R = o

[ ru...ﬂhﬂmnmllrﬂ'\#—m Tiemmy b i W
PG oo Vo e e yum @ ] I FakaE I g R .
of Faprn Ty e s Ll ) GO | T 3 P e e o P
il i i

g BT POR L P e mres ey s Gl b o e e N, T
promy @ b aods Sl o = s e e
o s s kg b e .

Dmtain TP e
Eonrionm
B Wow gl el O -:r,-\.'l\.lh'rl'\-ll-l i gl Pl Feery e

1 Vel I Ay bt gl e e Wl o e TEPTE Tow bk yls W
3 '-_|.~..L.'|.'.||_|.,..'|..-|:|..|- l—;-..‘-.._ AT T e sl o i ey (33 rarghbes ol i it ro ol e R B el ey K coararal EECkl BRE pohoo B wi o W il e BN o ks
i gy b o P g oy e g ] | o b s il i Y [ L]
) — ¥

el i -

i

Wait until the activity is finished before moving to the next dlide.



Dangerous Situations
"Meets’_
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Danger ous Situations
1 I\/I %tS”

R

The field test teachers suggested the following points:

Level 3
* All of the situations were completed, but did not




Dangerous Situations
“Exceeds’
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= = Dangerous Situations | =
“ Exceeds’ -

The field test teachers suggested the following points:

4 Level

» All of the situations are completed and a resourceis
Included for each.




T eam Building

Per formance Standard 21A.1

nteract in a group setting to establish safety
Imitations for a group physical activity
accordingly:

 Knowledge: Knows group dynamics.

e Process. Interacts positively in agroup
setting while creating a drill strategy or new
game.

e Explanation: Assessindividual
contributions to the group as well as other
group members’ contributions.




T eam Building

Procedures

1. In order to demonstrate individual responsibility during group physical
activities (21A), students should experience sufficient learning opportunities to
develop the following;:

» Establish safety limitations for a group physical activity.

 Formulate a plan within a group to compl ete a problem-solving
initiative when participating in physical activity.

Note: Students should have worked on decision-making and group interaction
skills, have a knowledge of the activity in order to modify it to meet a
particular objective, and possess developed leadership skills.

Assign students to small groups.
3 Definethe parameters of the assignment as follows:

» Create or modify adrill or strategy to reflect the performance level of
the group, or

* modify an existing game to meet particular objectives, or
» create anew game to meet specific objectives.
Define time limitations to complete group assignment.

N




T eam Building

Pr ocedur es continued

5 Ask each group to define the game, drill or strategy in paragraph form that
includes a description of the safety parameters. .

6 During the developmental phase of the activity, each group member must
communicate and make decisions in a cooperative manner.

7 AsKk each group to teach the activity to the rest of the class utilizing the written
information.

8 Usetherubric dimensions 1-3 on the “ Teacher’s Rubric for Group Score” to
evaluate the group. .

9 Ask each student to identify his or her contribution to the group process using
the “ Self and Group Evaluation Rubric”.

1. Knowledge: The knowledge dimension was demonstrated in the
performance.

2. Process. Interacted positively in a group setting while creating a drill
strategy or new game.

3. Explanation: Assessed own contribution to the group as well as that
of other group members.




T eam Building

Examples of Student Work Resour ces

 Meets * The teacher will present the
e Exceeds objectives of the activity.
Time Requirements * No additional materials are
- To be determined by task necessary for the evaluation.

(creating a strategy will require = * Team Building Rubric
less time than creating a game)

o Students need time to create
rules, safety procedures,
develop the task and to practice
It. Group work is necessary. It
IS anticipated that the task will
cover several days.

e Some parts of the assessment
are done by the teacher and
some by the students. No more
than 5 minutes per group is

necessary for the evaluation.




NAME

[ Exceeds 18 - 20 total points
[ Meets 15 - 17 total points
[ Approaches 12 - 14 total points
] Begins 1- 11 total points

DATE

Following the evaluations as described above, each student in a group will use the other rubric to evaluate self and group members. The
group member's peer evaluation will be averaged for one score. Therefore, each student will receive a score of 3-12 on the teacher group
score, ascore of 1-4 on self-evaluation, and a score from 1-4 from their group members. The total possible score on this assessment is

20 points.

Paragraph defining the game/drill

Teacher’sRubric for Group Score

Safety parameters

Cooper ative planning

4 oAll objectives of the activity areclear | eAll safety precautions/ descriptionsare | eAll members of group worked well
and rules and directions given are clear. | specific and appropriate for together because all members provided
eActivity is appropriate for al skill game/activity/drill, and also include input and leadership and followership
levelsin the group. information for psychological roles were used by all.
oAll parameters for the activity are safety/well-being.
followed.
eEntire classis able to participatein
activity.
eGroup thoroughly accomplishes
objective.

3 eMost objectives of the activity are eMost safety precautions/ descriptions eMost members of group worked well

clear and rules and directions given are
clear.

eActivity is appropriate for the skill
levelsin the group.

eMost parameters for the activity are
followed, but activity does not work
when class attempts to play.

are specific and appropriate for
game/activity/drill.

together because some members lead
while others followed, yet al
participated in discussion to formulate
basic plan.




— TeamBuilding

DATE

NAME

1 Exceeds 18 - 20 total points
] Meets 15 - 17 total points
] Approaches 12 - 14 total points
(1 Begins 1- 11 total points

Following the eval uations as described above, each student in a group will use this rubric to evaluate self and group
members. The group member's peer evaluation will be averaged for one score. Therefore, each student will receive a
score of 3-12 on the teacher group score, a score of 1-4 on self-evaluation, and a score from 1-4 from their group
members. The total possible score on this assessment is 20 points.

Rubric (Evaluate Self and Group)

I ndividual member

participation

Salf Student #2 Student #3 Student #4 Student #5

| participated in all
phases of the task,
and was involved
in severd roles
(leader or follower)
in different
Situations

| participated in
most phases of the
task, but generaly
was involved in
only onerole
(leader or follower




Team Building
Student Work Samples
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Team Building

(14 )
M eets
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Team Building SEdla

The field test teachers suggested the following points: i o i

Par agraph defining the game/drill
 Most of therules, directions and objectives for the passing activity are clear.
« Theactivity isappropriate for the skill levelsin the group.

 Most of the parameters for the activity are followed, but activity does not
work when class attempts to play.

Safety parameters




Team Building

“Exceeds’
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Team Building
“Exceeds’

The field test teachers suggested the following points:

Par agraph defining the game/drill

e All therules, objectives and directions are clear for the passing activity.
e The activity is appropriate for al skill levelsin this group.

o All of the parameters for the activity are followed.

e Theentireclassisableto participate in activity.

e The group thoroughly accomplishes objective of the activity.

Safety par ameters




Should You Try This At Home?

Group Activity Two

« Organize agroup of teachers who are teaching the same grade level or
same content.

e Choose one of the assessments from the CD or web-site and review it
carefully.

 Become familiar with the RUBRIC and see if you can use it to score
the student work samples given in the assessment. Do this without
knowing which one is meets and which one exceeds.

o All of teachersin the group should teach the lesson and give the same
assessment.

* The teachers should bring their student work from the assessment to a
meeting and practice scoring each other’ swork. Compare your scores
to the scores of the other teachersin the group. Seeif you have the
same score and similar reasons why the group came up with this score.

« Keep practicing until everyone can use the RUBRIC consistently and
accurately. Q)

i




Resources for Group Activity Two

o Appropriate Physical Development/Health
Rubrics

e An appropriate assessment
o Sample student work with the assessment
» Resources are found on



http://www.isbe.net/

If you have questions or ideas about the
Classroom Assessments or Performance
Descriptors please call:

 |llinois State Board of Education

e Curriculum and Instruction

e 217/557-7323
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