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ILLINOIS STATE BOARD OF EDUCATION

Special Education Suspension/Expulsion Self-Assessment

	DISTRICT NAME & NUMBER:
	DATE



	CONTACT PERSON NAME:


	POSITION:
	E-MAIL:

	ADDRESS:


	PHONE:
	FAX:


INDICATOR 4

Check the box(es) in which the district was identified as having a possible significant discrepancy in the rates of suspension/expulsion for students with disabilities.

	
	All Students with Disabilities (4A)
	
	American Indian/Alaskan Native (4B)
	
	Asian/Pacific Islander (4B)

	
	Black/African American (4B)
	
	Hispanic (4B)
	
	White (4B)


SELF-ASSESSMENT TEAM MEMBERS

(Suggested Members:  District Superintendent or representative, Curriculum Director, Special Education Director/Administrator, Building Principal(s), General and Special Education Teachers, Related Service Providers, Parents)

	NAME
	POSITION
	SCHOOL (if applicable)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	OVERVIEW OF REQUIREMENTS

	This self-assessment must be completed by all school districts identified by the State as having a significant discrepancy in the rates of suspensions and expulsions of children with disabilities for greater than 10 days in a school year.  A district is determined to have a significant discrepancy if:

· Its suspension/expulsion rate is greater than the State Suspension/Expulsion Rate plus one standard deviation for three consecutive years, AND

· The district had at least five students suspended or expelled more than 10 days.

This self-assessment is based upon the following requirements:

State Performance Plan Indicator 4:  Suspension/Expulsion

4A: Percent of districts identified by the State as having a significant discrepancy in the rates of suspensions and expulsions of children with IEPs for greater than 10 days in a school year; and
4B: Percent of districts identified by the State as having a significant discrepancy in the rates of suspensions and expulsions of children with IEPs of greater than 10 days in a school year by race and ethnicity and that have policies, procedures, and practices that contribute to the significant discrepancy and that do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.
§300.170 Suspension and expulsion rates.

(a) General.  The SEA must examine data, including data disaggregated by race and ethnicity, to determine if significant discrepancies are occurring in the rate of long-term suspensions and expulsions of children with disabilities—

(1) Among LEAs in the State; or

(2) Compared to the rates for nondisabled children within those agencies.

(b) Review and revision of policies.  If the discrepancies described in paragraph (a) of this section are occurring, the SEA must review and, if appropriate, revise (or require the affected State agency or LEA to revise) its policies, procedures, and practices relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards, to ensure that these policies, procedures, and practices comply with the Act.

	IDENTIFICATION OF NONCOMPLIANCE

	As required by the Office of Special Education Programs (OSEP), ISBE must issue findings to LEAs that are not in compliance with 34 CFR §300.170 and ensure timely correction of noncompliance within one year.  Based upon the established evaluation criteria, ISBE has the authority to identify school district policies, procedures, and practices that are not consistent with State and Federal requirements.  Any district receiving a finding of noncompliance will be required to develop an objective as part of the District Improvement Plan to address the area(s) of noncompliance.  These districts must submit status reports on the activities included in the DIP, as well as documentation of any changes made to their policies, procedures, or practices as a result of the finding of noncompliance.


	TECHNICAL ASSISTANCE RESOURCES

	Federal Regulations - http://www.access.gpo.gov/nara/cfr/waisidx_08/34cfr300_08.html 

The Code of Federal Regulations (CFR) is the codification of the general and permanent rules published in the Federal Register by the executive departments and agencies of the Federal Government. This link provides information from 34 Code of Federal Regulations Part 300—Assistance to States for the Education of Children with Disabilities.

State Regulations - http://www.isbe.net/rules/archive/pdfs/226ark.pdf 

Title 23 of the Illinois Administrative Code, Part 226 is a compilation of the special education rules currently in effect.

Data Accountability Center - https://www.ideadata.org/default.asp 

This website provides public access to data about children and youth with disabilities served under the Individuals with Disabilities Education Act (IDEA) - Part B and C; technical assistance (TA) materials to support the collection, analysis and reporting of IDEA data; and the forms and spreadsheets used for collection.

Regional Resource & Federal Center (RRFC) Network - http://www.rrfcnetwork.org/ 

The RRFC offers consultation, information services, specially designed technical assistance, training, and product development to assist state education agencies in the systemic improvement of education programs, practices, and policies that affect children and youth with disabilities. 

OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports (PBIS) - http://www.pbis.org/
The TA Center on Positive Behavioral Interventions and Supports has been established by the Office of Special Education Programs, US Department of Education to give schools capacity-building information and technical assistance for identifying, adapting, and sustaining effective school-wide disciplinary practices.

Illinois PBIS Network - http://www.pbisillinois.org/ 

The Illinois PBIS Network is an initiative to build capacity of schools, families, and communities to promote social and academic success of all students, including those with emotional/behavioral and other disabilities.


	RECOMMENDED PRACTICES FOR COMPLETING THE SELF-ASSESSMENT

	(1) Develop an interdisciplinary team and select a leader.

(2) Identify and collect data sources for review.  Data sources should include:

(a) Special education policies and procedures;

(b) Individualized Education Programs (IEP) for students with disabilities suspended and/or expelled for 10 or more days;

(c) Functional Behavioral Assessments (FBA);

(d) Behavioral Intervention Plans (BIP);

(e) Procedural safeguards; 

(f) Research-based behavioral interventions;

(g) Documentation of student progress; and

(h) Documentation of professional development received by staff related to discipline/behavior management.

(3) Establish timelines for reviewing district policies, procedures, and practices, as well as student records, in order to accurately complete the self-assessment.

(4) Review a sample of student records and additional information.

(5) Utilize the information collected from various data sources to complete the self-assessment tool.  

(6) Submit the self-assessment to ISBE within the required timeline.

	INSTRUCTIONS FOR COMPLETING THE SELF-ASSESSMENT

	This self-assessment process includes a focused review of the school district’s policies, procedures, and practices associated with the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.  Districts identified as having a significant discrepancy in the rate of suspension/expulsion must complete this self-assessment and submit it to ISBE no later than May 2, 2011.
In completing the self-assessment, provide a narrative for each component within the focus areas.  The narrative description should not be a re-statement of the focus area.  Rather, the narrative must provide a thorough summary describing existing policies, procedures, and practices that support implementation of each component and whether the cited policies, procedures, and practices are currently being implemented.  Information should provide a clear picture of the extent to which each component is implemented within the district.  In addition, the district must list the sources of evidence reviewed to verify the implementation of the policies, procedures, and practices.

· For districts identified for Indicator 4A, please complete the self-assessment as it relates to all students with disabilities.  

· For districts selected for Indicator 4B, please complete the self-assessment as it relates to students with disabilities in the specific race/ethnicity category/categories in which the district was identified.  

· For districts identified for both Indicators 4A and 4B, please complete the self-assessment as it relates to all students as well as to students with disabilities in the specific race/ethnicity category/categories in which the district was identified.  The district must only submit one self-assessment.

The only documentation to be submitted to ISBE is the completed Special Education Suspension/Expulsion Self-Assessment.  The district should not submit the documentation reviewed during the self-assessment unless requested by ISBE.


	Focus Area 1:  Development and Implementation of IEPs
	Narrative Description of Policies, Procedures, and Practices
	Evidence Reviewed for Verification (Please list all that apply.)

	In conducting a special education evaluation, the LEA uses technically sound instruments to assess the relative contribution of cognitive and behavioral factors, in addition to physical or developmental factors.  {34 CFR §300.304(b)(3)}
	
	

	School personnel consider unique circumstances on a case-by-case basis when determining whether a change in placement is appropriate for a child with a disability who violates a code of student conduct.  {34 CFR §300.530(a)}
	
	

	School personnel remove a child with a disability who violates a code of student conduct from his or her current placement to an appropriate interim alternative educational setting, another setting, or suspension for not more than 10 consecutive school days and for additional removals of not more than 10 consecutive school days in that same school year for separate incidents of misconduct as long as those removals do not constitute a change of placement.  {34 CFR 300.530(b)(1)}
	
	

	The public agency provides services during any subsequent days of removal after a child with a disability has been removed from their current placement for 10 school days in the same school year.  {34 CFR §300.530(b)(2)}
	
	

	For disciplinary changes in placement that would exceed 10 consecutive school days, if the behavior that gave rise to the violation of the school code is determined not to be a manifestation of the child’s disability, school personnel apply the relevant disciplinary procedures to children with disabilities in the same manner and for the same duration as the procedures would be applied to children without disabilities.{34 CFR §300.530(c)}
	
	

	Students with disabilities who are removed from their current placement continue to receive educational services so as to enable the child to continue to participate in the general education curriculum, although in another setting and to progress toward meeting the goals set out in the IEP.  {34 CFR §300.530(d)(1)(i)}
	
	

	After a child with a disability has been removed from his or her current placement for 10 school days in the same school year, school personnel determine the extent to which services are needed so as to enable the child to continue to participate in the general education curriculum, although in another setting, and to progress toward meeting IEP goals.  

{34 CFR §300.530(d)(4)}
	
	

	Within 10 school days of any decision to change the placement of a student with a disability because of a violation of a code of student conduct, the LEA, the parent, and relevant members of the IEP team meet to review all relevant information in the student’s file, including the student’s IEP, any teacher observations, and any relevant information provided by the parents in order to make the manifestation determination.  {34 CFR §300.530(e)(1)}
	
	

	In making the manifestation determination, the IEP team reviews all relevant information in the student’s file to determine if the conduct in question was caused by, or had a direct and substantial relationship to the child’s disability or if the conduct in question was the direct result of the LEA’s failure to implement the IEP.  {34 CFR §300.530(e)(1)}
	
	


	The conduct is determined to be a manifestation of the child’s disability if the IEP team determines that the conduct in question was caused by, or had a direct and substantial relationship to, the child’s disability, or the conduct in question was the direct result of the LEA’s failure to implement the IEP.  {34 CFR §300.530(e)(2)}
	
	

	The district takes steps to remedy any deficiencies if the LEA, the parent, and the IEP team determine that the conduct in question was caused by the LEA’s failure to implement the IEP.  {34 CFR §300.530(e)(3)}
	
	

	If the IEP team determines that the behavior was a manifestation of the child’s disability, the district returns the student to the placement from which the student was removed, unless the parent and the school district agree to a change of placement as part of the modification of the behavioral intervention plan.  {34 CFR §300.530(f)(2)}
	
	

	School personnel remove students with disabilities to an alternative educational setting for not more than 45 school days without regard to whether the behavior is determined to be a manifestation of the child’s disability if the child:

· Carries a weapon to or possesses a weapon,

· Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, and/or

· Has inflicted serious bodily injury upon another person

while at school, on school premises, or at a school function.  {34 CFR §300.530(g)}
	
	


	The child’s IEP team determines the interim alternative education setting for services when it is determined that a child’s behavior was not a manifestation of the disability [300.530(c)], the removal is a change of placement [300.530(d)(5)], or the student is removed for a weapons, drugs, or serious bodily injury violation [300.530(g)].  {34 CFR §300.531}
	
	


	Focus Area 2:  Positive Behavioral Interventions and Supports
	Narrative Description of Policies, Procedures, and Practices
	Evidence Reviewed for Verification (Please list all that apply.)

	In the case of a child whose behavior impedes the child’s learning or that of others, the IEP Team considers the use of positive behavioral interventions and supports and other strategies to address that behavior.  {34 CFR §300.324(a)(2)(i)}
	
	

	At least one general education teacher of the child with a disability participates in the meeting in which the team determines the appropriate positive behavioral interventions and supports and other strategies for the student. {34 CFR §300.324(a)(3)(i)}
	
	

	As appropriate, a functional behavioral assessment and behavioral intervention services and modifications are designed to address the behavior violation so that it does not recur for a child with a disability who is removed from the child’s current placement.  {34 CFR §300.530(d)(1)(ii)
	
	


	The manifestation determination is based on multiple sources of data, including but not limited to, information obtained from direct observation of the student, information from the student, the student’s teacher(s) and/or related service provider(s), a review of available data and information from the student’s record and other sources including any relevant information provided by the student’s parent.  {34 CFR §300.530(e)(1)}
	
	

	If the IEP team determines that the conduct was a manifestation of the child’s disability, the IEP team either conducts a functional behavioral assessment and implements a behavioral intervention plan or reviews and modifies, as necessary, the student’s existing behavioral intervention plan.  {34 CFR §300.530(f)(1)}
	
	

	If the IEP team determines that the conduct was a manifestation of the child’s disability, the IEP team returns the child to the placement from which the child was removed, unless the parent and the LEA agree to a change of placement as part of the modification of the behavioral intervention plan.  (This does not apply for students removed under special circumstances, including weapons, drugs, or serious bodily injury under 300.530(g)).  {34 CFR §300.530(f)(2)}
	
	


	The IEP of a student who requires a behavioral intervention plan:

· Summarizes the findings of the functional behavioral assessment;

· Summarizes prior interventions implemented;

· Describes any behavioral interventions to be used, including those aimed at developing and strengthening alternative or more appropriate behaviors; 

· Identifies the measurable behavioral changes expected and methods of evaluation;

· Identifies a schedule for a review of the interventions’ effectiveness; and

· Identifies provisions for communicating with the parents about their child’s behavior and coordinating school-based and home-based interventions. {23 IAC 226.230(b)}
	
	


	Focus Area 3:  Procedural Safeguards
	Narrative Description of Policies, Procedures, and Practices
	Evidence Reviewed for Verification (Please list all that apply.)

	The district establishes, maintains, and implements procedural safeguards.  {34 CFR §300.500}
	
	

	If neither parent can participate in a meeting in which a decision is to be made regarding the educational placement of the child, the district uses other methods to ensure parent participation, including individual or conference calls or video conferencing.  {34 CFR §300.501(c)(3)}
	
	

	If a placement decision is made by a group without the involvement of a parent, the district maintains a record of the attempts to ensure their involvement.  {34 CFR §300.501(c)(4)}
	
	


	The district notifies the parent on the date on which the decision is made to make a removal that constitutes a change of placement of a child with a disability because of a violation of a code of student conduct and provides the parents with the procedural safeguards notice.  {34 CFR §300.530(h)}
	
	

	Parents are informed of the right to appeal if they disagree with any decisions of the IEP team regarding placement during a disciplinary removal or the manifestation determination.  {34 CFR §300.532(a)}.
	
	


Conclusions Based on Self-Assessment Activities

INSTRUCTIONS:  Based on the information you provided in the preceding self-assessment table, what is/are the primary reason or reasons resulting in the statistically discrepant rates of suspension/expulsion for students with disabilities?  Specify at least one reason under one or more of the Focus Areas listed below and explain why you identified the reason(s).  Please keep in mind that there should be a clear connection between the self-assessment results in the preceding section and the reason(s) for the discrepant rates of suspension/expulsion for students with disabilities that you identify below.  Use the “Other” category to specify any reason(s) beyond development and implementation of IEPs, positive behavioral interventions and supports, and procedural safeguards that were identified during the self-assessment process as having an impact on special education suspension/expulsion rates.  These could be such factors as a need for professional development in a particular area, a need to increase the availability and effective implementation of research-based behavioral interventions, etc.

	FOCUS AREA 1:  DEVELOPMENT AND IMPLEMENTATION OF IEPs




	FOCUS AREA 2:  POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS




	FOCUS AREA 3:  PROCEDURAL SAFEGUARDS




	OTHER:




Top Priorities to Address Discrepant Rates of Suspension/Expulsion for Students with Disabilities

INSTRUCTIONS:  Based on the conclusion(s) indicated on the previous page, prioritize the next steps your district will take to address discrepant rates of suspension/expulsion for students with disabilities, including any revision to policies, procedures, and practices that may be necessary as a result of the self-assessment.  Again, please keep in mind that there should be clear connections among the self-assessment results, the identified reason(s) for the discrepant suspension/expulsion rates, and the district’s next steps.  List at least three activities along with a brief narrative explaining how the district plans to implement each activity to address the discrepant rates of suspension/expulsion for students with disabilities for greater than 10 days.  For each activity, indicate the required resources, timelines, and persons responsible.

	Activity
	Resources
	Timelines
	Person Responsible
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